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Rationale.--Student teaching has been recognized by certified 
supervising teachers of selected elementary schools in Atlanta, Georgia, 
as the most important single experience in any teacher education pro¬ 
gram. They are of the opinion that it provides the greatest opportunity 
for synthesizing and applying what has been learned in academic courses 
and educational theory; that an effective program of student teaching 
offers an opportunity to gain practical teaching experiences under 
expert guidance.''’ 
Certified supervising teachers in selected elementary schools 
in Atlanta, Georgia, agree with reputable authorities that the purpose 
of the student teaching program is 3 
1. Provide opportunities under guidance for the student 
to develop and evaluate his competencies in the major 
areas of teacher activity in the public schools. 
2. Appraise basic personal qualifications for teaching. 
3. Apply and test professional knowledge, understandings, 
and skills. 
U* Participate in and assume responsibility for teacher 
responsibilities in public school teaching. 
^Dwight K. Curtis and Leonard 0. Andrews, Guiding Your Student 
Teacher (New York: Prentice-Hall, Inc., 1955), p. 1. 
2 
$, Have direct contact with the major phases of a public 
school's operation. 
6. Develop both personal and professional competencies 
in optimim conditions. 
7. Evaluate competencies and readiness to enter the 
profession. 
8. Prepare as nearly as possible to meet types of demands 
that will be faced as a beginning teacher.1 
Student teaching is viewed by certified supervising teachers in 
elementary schools as one phase of the broader concept of professional 
laboratory experiences in teacher education. They are cognizant of the 
basic principles of School and Community Laboratory Experiences in 
Teacher Education which were formulated in 19U8. They were* 
1. The three-fold contribution of professional laboratory 
experiences to teacher education may be listed as: 
(l) an opportunity to implement theory; (2) a field 
of activity which, through raising questions and 
problems, helps the student to see the need of further 
study; and (3) an opportunity to study with the student 
his ability to function effectively itien guiding actual 
teaching-learning situations. 
2. Professional laboratory experiences should be planned 
in terms of the abilities and needs of the student. 
3. Professional laboratory experiences should provide 
guided contact with children and youth of differing 
abilities and maturity levels and of socio-economic 
backgrounds for a period of time sufficient to con¬ 
tribute to functional understanding of human growth 
and development. 
1*. The professional program is designed to afford 
opportunity far participation in all of the important 
phases of the teacher's activities, both in and out 
of school. 
1Ibid., p. U 
3 
5. Professional laboratory experiences should be co¬ 
operatively developed by the student and advisors. 
6. Professional laboratory experiences should be in¬ 
tegrated with other phases of the student’s program. 
7. Evaluation should be in terms of growth in under¬ 
standings and abilities needed in the situations 
faced by the teacher working in our democracy. 
8. Physical facilities should be adequate to provide a 
range of firsthand experiences with children, youth, 
and adults in varied school, home, and community 
situations. 
9. Professional laboratory experiences should be de¬ 
veloped to recognize needed continuity in the pre¬ 
service and in-service educational programs.^ 
It is the belief of educators that permanent learnings resulting 
from student teaching experiences in elementary schools depend upon two 
complementary and necessary elementsï a challenging teaching situation 
and a well-trained, efficient supervising teacher. These are the two 
fundamental sources of early professional growth. The removal or omis¬ 
sion of either will inhibit or limit the chances for exceptional growth. 
Certified supervising teachers in selected elementary schools of 
Atlanta, Georgia, reflect on the progress which has been made in the 
teacher education program in the Atlanta University Center. History 
records that years ago, most classroom teachers who cooperated in the 
preparation of teachers were located in laboratory schools situated on 
or near college campuses and controlled almost entirely by colleges. 
Many are still found in such schools and continue to make an indispen¬ 
sable contribution to teacher education programs. However, recent 
^Partners in Learning: A Guide to Student Teaching (Atlantaî 
Atlanta University, Bulletin No. 3, 195>!?), p. it. 
h 
changes in the whole field of teacher education have resulted in the 
tendency of institutions to utilize in the professional program increas¬ 
ing numbers of classroom teachers in off campus and public and private 
schools.^ 
Changes have also been made as to the amount of time required in 
student teaching. Teacher education programs at one time included a 
minim]m amount of student teaching, usually one or two hours a day for a 
period of a few weeks. Many programs now include a sequence of profes¬ 
sional laboratory experiences through the fair or five college years and 
a period of full-time student teaching at some time during the last two 
's' r 
years. 
The rapid increase in the amount of direct experience provided 
for students preparing to teach has made necessary an extension of both 
human and material facilities used in the program. Of particular sig¬ 
nificance has been the addition of a great many community agencies other 
2 than the schools. Consequently, at the present time future teachers 
are obtaining many kinds of professional experiences in a wide range of 
laboratories. Personnel in these laboratories are being called upon to 
provide guidance to college students as they undertake various types of 
activities with children in community situations. 
Concurrently with program revisions calling for a wide range and 
greater number of professional laboratory experiences for prospective 
^Florence B. Stratemeyer and Margaret Lindsey, Working With 
Student Teachers (New Yorki Bureau of Publications, Teachers College, 
Columbia University, 1958), p. 5« 
2Ibid., p. 8. 
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teachers, there developed a belief among educators that future teachers 
should have at least some experiences in representative schools. By- 
representative is meant, those schools which, in population, materials, 
equipment, community setting, and working conditions, approximate the 
kinds of schools to which most graduates will go as teachers. The belief 
prompted those responsible for teacher education to seek the services of 
teachers in such schools to work with college students in programs of 
professional laboratory experiences. For these reasons, hundreds of 
classroom teachers in elementary and secondary schools all over the 
country have found themselves faced with requests from colleges and uni¬ 
versities that they cooperate in providing laboratory experiences, par¬ 
ticularly student teaching. At the present time, there are several 
thousand classroom teachers, known as cooperating or supervising teach¬ 
ers, who work every year with college students as observers and par¬ 
ticipators in their classrooms. 
In the city of Atlanta, Georgia, four colleges of the Atlanta 
University Center—Morris Brown, Clark, Morehouse, and Spelman—realizing 
the many factors involved in an effective student teaching program, 
sought and were granted permission by the City Board of Education to use 
its public elementary schools for laboratory experiences for their stu¬ 
dents of teacher education. These experiences follow the general pattern 
of those in other parts of the United States, in that they are performed 
during the student’s senior year for a period of nine weeks or 270 clock 
hours, six hours daily, for the purpose of helping them bee cane effective 
teachers 
6 
The Atlanta University Center has adopted the policy of assign¬ 
ing its students preferably to certified supervising teachers. This 
certification is the outcome of having enrolled in and successfully com¬ 
pleted three specific education courses designed for supervising teach¬ 
ers. They are: Workshop in Supervision of Student Teaching, Internship 
for Supervising Teachers of Student Teachers, and Seminar for Super¬ 
vising Teachers of Student Teachers. Thus, many supervising teachers in 
Atlanta are either certified or are in the process of becoming certified. 
It is the opinion of those in charge that this special training tends to 
develop a more competent supervising teacher who helps to provide a bet¬ 
ter student teaching program in the elementary schools. 
The total teacher education program with student teaching as its 
terminal course involves many people. They are the college supervisors, 
the administrative staff of the schools, the coordinator of student 
teaching, supervising teachers, boys, girls, parents, and the community- 
at-large. It is the responsibility of these people to contribute to the 
maximum growth of the student’s development. It is their responsibility 
to offer a program of the highest quality possible, remembering that 
it’s quality and not quantity of work which tends to produce skillful 
teachers.^ 
Supervising teachers are key figures in teacher education. They 
hold more of the future of the world in their hands than any single 
^Margaret Lindsey and William T. Gruhn, Student Teaching in the 
Slementary School (New York: The Ronald Press, 195>7), p. 18. 
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classroom teacher. Each day that is shared with college students, a 
vital contribution is being made toward their future teaching which in 
turn will greatly influence the lives of hundreds of children and youth. 
An elementary school program of student teaching cannot be any 
stronger than the supervising teacher's competency, the student teacher's 
preparedness for teaching, and the college supervisor's philosophy of 
p 
supervision. 
It is the opinion of many that the elementary schools of Atlanta, 
Georgia, provide many experiences for the student teacher which facili¬ 
tate his progress in becoming increasingly self directive and function¬ 
ing in an increasingly independent sound manner toward the goal of an 
effective teacher. 
Evolution of the problem.—Having been a certified supervising 
teacher for a number of years in an elementary school of Atlanta, 
Georgia, and knowing the student teaching program of that school, the 
writer was eager to obtain opinions from other certified supervising 
teachers regarding the effectiveness of the program as it operates in 
selected schools in the Atlanta Public School System. 
Contribution to educational knowledge.—Because it has been the 
opinion of many that student teaching is the most important experience 
in higher education, that the type of program to which a student is 
exposed tends to help develop an effective teacher, it was felt that a 
■*-Stratemeyer, op. cit., p. 10. 
p 
Aleyne C. Haines, Guiding the Student Teaching Process in 
Elementary Education (Chicago: Rand McNally and Company, I960), p. 98. 
8 
study of this nature could help ascertain pertinent information from the 
persons who were more actively involved with the programs and from such 
information a more accurate appraisal of the program's effectiveness 
could be made. Thus, it was the hope of the writer that the data serve 
as a basis for building a stronger program of student teaching in all 
participating elementary schools* 
Statement and definition of problem.—This study involved an 
analysis of the opinions of certified supervising elementary teachers 
regarding the effectiveness of the student teaching program in selected 
elementary schools of Atlanta, Georgia. Special attention was given to 
the factors of administrative procedures in implementing the student 
teaching program, adequacy of supervision, factors in student teacher 
competency, and experiences offered which are highly significant in 
the total development. 
Purpose of the study.—The general purpose of this study was to 
obtain opinions from certified elementary supervising teachers regarding 
the effectiveness of the student teaching program in selected elementary 
schools in Atlanta, Georgia. More specifically, this study determined 
the following: 
1. The administrative procedures in implementing the 
student teaching program. 
2. Experiences offered. 
3. Factors in the student teacher's competency. 
1|. The adequacy of supervision. 
Ratio of students engaged in the program according to 
sex and colleges in the Atlanta University Center, 
195ii-196U. 
9 
6. The number of elementary certified supervising 
teachers, 19£li-1961i» 
Definition of terms.—For the sake of clarity and uniformity in 
terminology, the following definitions were employed: 
1. Student Teaching - A period or period during which 
time a student receives guidance in learning to 
assume responsibility for the major activities 
of teachers in the public schools. 
2. Student Teacher - The term used for any college 
student engaged in the specific experience 
defined as student teaching. 
3. Professional Laboratory Experiences - All those 
contacts with children, youth, and adults (through 
observation, participation, and teaching) which 
contribute directly to an understanding of 
individuals and their guidance in the teaching¬ 
learning process. 
It. Campus Laboratory School - Name generally applied 
to the school found on many teachers college and 
university campuses. Provides a laboratory for 
the teacher education activities of demonstration, 
observation, participation, and student teaching. 
5» Supervising Teacher - The public school classroom 
teacher; often referred to as the cooperating 
teacher who supervises students during their 
period of internship. The successful completion 
of a prescribed graduate program is not required 
of this teacher. 
6. Certified Supervising Teacher - Those teachers 
who have completed a prescribed graduate program 
approved by the Georgia Department of Education 
and who are listed as professionally trained to 
supervise student teachers. 
7. Cooperating School - Any school which assists a 
college with some phase of the teacher education 
program. 
8. College Supervisor - Any member of the college 
faculty who assumes responsibility for super- 
10 
vising or coordinating the direction of the student 
teacher's activities 
9. Initial Conference - Activities relevant to the be¬ 
ginning of a student teacher's observation and 
student teaching experiences in general* 
10. Observation - Includes those situations in which 
individuals or groups watch an experienced teacher 
direct activities in any of the areas of teacher 
responsibility. 
11. Demonstration Teaching - Instruction planned 
especially for groups of observers. 
12. Atlanta University Center - The complex for under¬ 
graduate and graduate educational training under 
the direction of the personnel of six institutions— 
Atlanta University, Clark College, Morris Brown 
College, Morehouse College, Spelman College, and 
Interdenominational Theological Center.** 
13. Competent - Refers to the student teacher's 
ability. 
lU. Competency - Refers to the student teacher's 
adequacy, fitness, or ability. 
1$. Non-Participant - A supervising teacher who has not 
recently supervised a student teacher. 
Limitations of the study.—The study was limited to fifty-six 
certified supervising teachers and fifteen principals of fifteen elemen¬ 
tary schools in which Negroes were predominantly employed and enrolled. 
Locale and period of the study.—This study was conducted at the 
R. L. Craddock Elementary School, Atlanta, Georgia. This school is 
located in the Northwest section of the city in the midst of the Herndon 
Homes, a federal housing project. 
^Curtis and Andrews, op. cit. » p. vii. 
^B. T. Lockett, "The Program of Supervised Student Teaching in 
the Atlanta University Center, 19U8-1958" (unpublished Master's thesis, 
School of Education, Atlanta University, 1958), p. 7. 
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The plant consists of three buildings. Building one, the oldest 
of the structures, is a two story brick with ten classrooms, a library 
with a full-time librarian) building two is the cafetorium; building 
three, the annex, was erected in 1955 and has seventeen classrooms, 
inner and outer office space, and a clinic. The faculty and staff con¬ 
sist of thirty-two teachers, two secretaries, a janitorial staff of 
four, and a cafeteria staff of four. 
Enrollment is approximately 1,200, with an average daily attend¬ 
ance of 1,120. Several of the classes are on swing session in the lower 
elementary grades. 
School and community relations are worthy of note. These are 
evidenced through the excellent cooperation the teachers receive from 
parents and the outstanding P. T. A. organization. The school is known 
for the warm family-like atmosphere which prevails. 
Subjects and materials.—The subjects of this study were the 
fifteen principals of the student teaching program and the fifty-six 
certified elementary supervising teachers in fifteen selected elemen¬ 
tary schools in the Atlanta Public School System. 
Instruments used in the study were the supervising teachers’ and 
principals’ opinionnaires and an interview guide sheet. These were val¬ 
idated through a pilot study, involving a sample of the certified super¬ 
vising teachers, principals, friends, and university faculty members. 
These instruments constitute Appendixes A, B, and C, respectively, pages 
137 through 159» 
The opinionnaires consisted of both closed and open questions. 
Each question had face validity, was clear and unambiguous. The inter- 
12 
view guide sheet consisted of five questions and was used during the 
interviews to get the needed data. 
Method of research.—The research method used in this study was 
the descriptive survey, utilizing opinionnaires and an interview guide 
sheet. 
Research procedure.—The procedural steps used to conduct this 
study were as follows: 
1. Permission was secured from the proper authorities. 
2. Literature related to the study was surveyed. 
3. Opinionnaires and an interview guide sheet were con¬ 
structed under the supervision of the Thesis Committee. 
I4.. Names and cooperation of the participants were obtained. 
f>. College supervisors and State Consultants were interviewed 
in order to obtain background information of the student 
teaching program in Atlanta, Georgia. 
6. The instruments of the study were administered. 
7. The data received from the various instruments were 
assembled, analyzed, and interpreted appropriately. 
8. The findings, conclusions, implications, and 
recommendations resulting from the analysis and inter¬ 
pretation of these data are presented in this thesis. 
Survey of related literature.—The literature found pertinent to 
this study has proved valuable in that it has increased the writer's 
knowledge of student teaching, and thus, enabling a more critical anal¬ 
ysis of the effectiveness of the program as it operates in selected 
elementary schools of Atlanta, Georgia. 
The program of student teaching involves many people working to¬ 
gether for the total development of those who desire to become effective 
13 
teachers. In order to direct a prospective teacher properly, it has been 
recognized by certified supervising teachers in selected elementary 
schools of Atlanta, Georgia, that a guide or handbook is of invaluable 
service. 
Partners in Learning: A Guide to Student Teaching has been a 
great help to supervising teachers in that it is designed for them, for 
college supervisors, student teachers, and other persons interested in 
the improvement of student teaching. It indicates that the modem teacher 
needs a knowledge of guiding principles and techniques which may be 
applied by the student teacher in actual classroom situations, under the 
cooperative guidance of public school teachers and colleges as well as 
thorough preparation and enriched experience in his teaching field. 
Background information has been found to be a necessity in imple¬ 
menting an effective student teaching program in selected elementary 
schools as a phase of teacher education. Certified supervising teachers 
are cognizant of the many factors involved in such a program. They are 
aware of diversity being an outstanding characteristic of the program in 
the United States. 
Teachers are prepared in several types of institutions of higher 
learning—in single purpose teachers colleges, in nulti-purpose teachers 
colleges, multi-purpose state colleges, liberal arts colleges, in private 
p 
institutions, and publicly supported colleges or universities. 
-^Partners in Learning, op. cit., p. iii. 
^Stratemeyer, op. cit., p. 23. 
Ill 
This diversity is viewed as wholesome because it provides maxi¬ 
mum opportunity for institutions and individuals to use their creativity 
and ability in developing programs. It permits adjustments of programs 
to individual differences in people and institutions. It encourages ex¬ 
perimentation and research on a variety of approaches to the education 
of teachers. It makes possible a contribution to the preparation of 
teachers by a range of different kinds of higher education institutions.1 
There are common elements found in most teacher education pro¬ 
grams as well as diversity. Descriptive titles applied to various parts 
of the total program differ from one institution to another. However, the 
student's program in any institution generally includes three major 
parts: (l) general education, (2) specialization, and (3) professional 
education. 
Included in general education is a systematic study of selected 
parts of the vast body of information, skills, and values in the area of 
human knowledge, the humanities, the social and the physical sciences. 
Students are assisted in their development and mastery of the communica¬ 
tion skills and the maintenance of sound physical and mental health. 
Specialization of the student's program consists of a group of 
related courses and other experiences in an area or areas of choice. 
Different names are applied to this aspect of college work—majors and 
minors, comprehensive areas, specialization, and concentration to men¬ 
tion a few 
Specialization for elementary school teachers consists of a 
series of courses designed to provide the student with depth of knowl¬ 
edge in the various areas of the elementary school curriculum and on 
understanding learners. 
Professional education, a third component of the total teacher 
education program, includes those planned experiences dealing directly 
with the teaching-learning process. These will include in almost all 
programs systematic study of (l) human growth and development, (2) the 
nature of the learning process, (3) selection and organization of cur¬ 
riculum experiences, (li) history and philosophy of education, and (5) 
general and special methods of teaching. Student teaching is considered 
a major part of professional education.^ 
Background information from Partners in Learning reveals the 
intense interest the state of Georgia has in teacher education and the 
student teaching program. There are nine institutions in Georgia with 
teacher education programs serving largely Negroes. Six of these are 
private institutions and operate on a semester basis, and three are 
public and operate on a quarter basis. Five of the six private insti¬ 
tutions are located in Atlanta and constitute the Atlanta University 
Center. 'The institutions composing Atlanta University Center and Paine 
College in Augusta, Georgia, have at least three common characteristics 
which give them a basis for developing a common set of operating poli¬ 
cies. The common characteristics are: (l) all are private institutions 
llbid., p. 28 
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with a strong liberal arts background; (2) all operate on a semester 
basis; (3) all are located in large urban centers and use the public 
schools of their respective communities as laboratory or cooperating 
schools. The proximity of the cooperating schools to the colleges gives 
somewhat a different set of circumstances than that which prevails in 
I 
the public colleges.x 
It has been frequently said by persons who have conducted many 
studies in the area of student teaching that it is a culmination of all 
preparatory experiences, the heartbeat of the entire preparation program. 
Ben Horton is of the opinion that student teaching can be a 
worthwhile experience, for it provides an experience whereby students 
can identify themselves in the role of the teacher, or declare their 
intentions to pursue other interests. Horton is convinced that it is a 
time when theories of learning can be tested and empirical knowledge 
selected as usable and functional or refused because of inappropriate- 
ness.^ 
An effective program of student teaching awakens deeper and 
keener insights and it allows the individual to become acquainted with 
and to appreciate more fully the importance and necessity of super¬ 
visory personnel. This goal is accomplished through good working rela¬ 
tionships and full clarification of duties and responsibilities. 
^Partners In Learning, op. cit., p. iv. 
^Ben H. Horton, "Student Teaching Can Be A Worth-While Experi¬ 
ence," The Bulletin of the National Association of Secondary School 
Principals, XLV, No. 267, October, 1961, p. 162. 
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The quality of the student teaching experience depends upon a 
number of factors. The first of these is the administrative procedures 
involved in the implementation of the program. It is felt that these 
procedures include the wise and careful selection of cooperating schools 
and supervising teachers. Well chosen supervising teachers, administra¬ 
tors feel, will create an atmosphere in which the student teacher will 
seek help and advice. 
For ten years or more, administrators of the student teaching 
program in the Atlanta University Center have been assigning students to 
certified supervising teachers for laboratory experiences in a number of 
cooperating elementary schools. They have agreed that the preparation of 
teachers is no longer considered the exclusive responsibility of col¬ 
leges. The training is a responsibility which should be shared by 
everyone interested in the welfare of youth. 
Nelson and McDonald reveal the fact that student teaching prepa¬ 
ration is of great necessity if the student teacher is to perform skill¬ 
fully and receive maximum benefit from his teaching experiences. 
Before a student is assigned to a school for his laboratory ex¬ 
periences, there are some minimum essentials which should be considered. 
Some are mechanical and are set up in college catalogues as routine 
requirements. There are others, which are more or less intangible in 
nature and are not formally required. These of course are optional for 
the student and therefore often overlooked. The degree of attention to 
the intangibles means the difference between getting off on the right 
start or making a bad start. Even though the following requirements are 
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routine, it is the student teacher's responsibility to see that they are 
fulfilled* 
1. Completion of classes required before taking student 
teaching. 
2. Observation experiences prior to student teaching. 
3. Oath of allegiance which is required by most states. 
U. Written certificate or authorization which admits an 
individual to student teaching. 
î>. Physical examination requirement.1 
Personal qualifications are important. The student teacher who 
is preparing to start his teaching will find it valuable to check his 
status in regard to the following: 
1. Personal appearance and dress. 
2. Voice and speech. 
3. Consideration and attentiveness of the feelings of 
others. 
U. Dependability. 
ï>. A professional notebook. 
6. A professional file. 
Certified supervising elementary teachers are concerned about 
the competencies exhibited by the student in all areas when they are 
received for laboratory experiences. Thus, there are some activities in 
which the student is expected to engage almost immediately. Some specif¬ 
ic activities are* 
•^Leslie Nelson and Blanch McDonald, Guide to Student Teaching 
(Dubuque, Iowa* William C. Brown Publishers, 19E>^), pp. 3-12. 
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1. He must be able to write legibly on the chalkboard 
(in both manuscript and cursive styles). 
2. He will be asked to make plans in detail before doing 
his first teaching. 
3. He will do much organized writing, being read by his 
supervising teacher, college supervisor, and other 
administrative persons. 
U. He mist secure classroom materials which are generally 
needed on any grade level or at any school as, 
lettering sets, guides, and pictures. 
£. Certain principles of child growth and development 
will be reviewed.1 
An effective program of student teaching involves meaningful ex¬ 
periences for all of its parts. Wiggins' study shows student teaching 
to consist of three vital parts* observing, assisting, and teaching. 
The first contact of the school involves observation in the classroom. 
There is no fixed pattern for such and this period may be spent simply 
sitting around and watching. These observations will quickly become 
boring and of little value. They should be actively used to study class¬ 
room customs, to discover the expectations of teacher and pupil of each 
other; to discover how teaching materials are selected, distributed, and 
used; to learn the bases for discipline; and to discover which pupils 
are alike and which are different. Observation periods, while meant to 
be a time of familiarization, will yield more of value if the student 
teacher is actively seeking, selecting, and comparing. 
Along with being an observer, the student teacher gradually 
assumes the role of the teacher's assistant. From the assistant, the 
^bid. 
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student moves to the participating teacher under the guidance of the 
supervising teacher. 
Despite the elements common to most student teaching programs, 
important differences remain. These differences derive from the grade 
levels, community situations, and differing teaching philosophies. Each 
particular school has its general program for student teaching practices. 
Each administrator has his procedure for implementing the program. The 
certified supervising elementary teachers in this study are of the opin¬ 
ion that the effectiveness of the program depends largely upon the 
administrator's awareness of the total program and the ease with which 
he implements each phase. 
There is so much more to student teaching than teaching methods 
and having pupils to teach. Student teaching must be a team affair. In 
addition to being a classroom teacher, the student finds himself part of 
a whole network of human relationships. The key to a successful team 
effort is skill in human relations, endless hours of work, imagination, 
and open-mindedness.^ 
It is through student teaching that the prospective teacher be¬ 
comes informed. Lindsey and Gruhn conclude that becoming so takes time. 
Those working with the student teacher will offer many opportunities for 
him to increase his understanding of the school plant, community, in¬ 
structional materials, personalities, and the general philosophy by 
which the activities of boys and girls are directed. Advantage of every 
^Sam P. Wiggins, The Student Teacher in Action (Boston: Allyn 
and Bacon, 1957) > pp. 5-7» 
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opportunity should be taken. In doing so, the student teacher should use 
his own imagination and initiative in finding ways by which he may con¬ 
tinue on his own to gain insight into the situation of which he hopes to 
become a real part. Getting acquainted with people, things, and ideas 
in the school community is like building friendship? understanding deep¬ 
ens with experience.1 
A good beginning is a factor closely related to the success of 
student teaching. Schorling and Wingo say that regardless of the par¬ 
ticular type of school to which a student teacher is assigned, success 
will be proportional to the ability to establish and maintain good per¬ 
sonal and professional relationships with associates. For achievement 
it is suggested thats 
1. The load other than student teaching should be 
reduced to a minimum. 
2. A student of student teaching should be judicious 
in the participation of extra-curricula activities. 
More responsibility than can be managed comfortably 
and efficiently should not be assumed. 
3. The student of student teaching must realize that 
school exists first of all to provide a good edu¬ 
cation for its pupils. 
il. The student teacher must realize that the teacher's 
first obligation is to the children of her class. 
5. The student teacher recognizes the fact that the 
school expects a minimum of disturbance caused by 
his entrance. 
6. The student teacher expects to follow carefully the 
policies and regulations of the board of education 
and of the school to which the assignment has been made. 
^Lindsey and Gruhn, op. cit., pp. 3-5 
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7. The student teacher anticipates that differences in 
philosophies of teaching may exist. 
8. The student teacher remembers that there are other 
aspects to teaching besides "conducting lessons." 
Teaching in the elementary school always involves 
many activities besides formal instruction.^ 
A program of student teaching in which full growth is the result 
must have on the part of the teachers and staff members a genuine inter¬ 
est in teacher education and a willingness to help college students who 
are interested in becoming teachers. 
Perrodin reveals that a capable principal can contribute to and 
cooperate with a teacher education institution in developing outstanding 
teachers in the following ways: 
1. By creating in the school and comnunity favorable and 
constructive attitudes toward the student teaching 
program. 
2. By working conscientiously with the coordinators and 
fully understanding the total program and means of 
implementing it. 
3. By accepting the student teacher as a participating 
member of the school faculty with proper orienta¬ 
tion. 
The principal is a key person in the education of future teach¬ 
ers. The example he establishes in guiding his own faculty and local 
school program, and the assistance he provides the teacher to be, will 
contribute greatly to the development of the high quality of inspired 
teaching so necessary for the schools of today.3 
1G. Max Wingo and Raleigh Schorling, Elementary School Student 
Teaching (New York: McGraw-Hill Book Co., Inc., i960), p. 3. 
^Alex F. Perrodin, "The Principal and the Student Teacher," 
Educational Administration and Supervision, XLII (March, 19!>6), 1^9. 
3Ibid. 
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It has been agreed by educators that for a program of student 
teaching in an elementary school to develop maximum growth in the 
student teacher, supervising teachers should be well trained. Whiting, 
in her review of "Internship fear Supervising Teachers and Its Appraisal," 
states that the initiation of a program of four colleges for the prepa¬ 
ration of supervising teachers of student teaching of the Atlanta Uni¬ 
versity area led to the establishment of certain assumptions for the 
procedure. First, the internship of supervising teachers must take place 
after proper certification and a thorough course in student teaching. 
Second, the internship of student teaching should take place during the 
student teacher’s laboratory experiences. Third, the quality of skills 
exhibited by the supervising teacher would serve as a means of appraising 
the effectiveness of the course of student teaching. Fourth, the evalua¬ 
tion of the internship of the supervising teacher should lead to further 
study for more effective guidance of student teaching.^- 
Qualifications for supervising teachers other than having 
completed three graduate courses in student teaching are: 
1. Hold at least the professional four year certificate 
in the area for which the student teacher is in 
training. 
2. Have at least one year's experience in that field. 
3. Be approved by the principal in the laboratory school. 
1*. Agree to work with the representatives of the affiliated 
colleges in planning student teaching experiences.2 
^■Helen A. Whiting, "Internship of Supervising Teachers and Its 




Whiting further states that selection of certified supervising 
teachers in selected elementary schools is based on certification for 
the teaching field in which he is engaged, recommendation of princi¬ 
pal, personal characteristics, and professional outlook.^ 
Haines feels that an effective program necessitates time for 
professional contacts, time for observation of students' teaching, time 
for conferences, and time for planning with student teachers. The pri¬ 
mary focus of supervision during student teaching should be upon con¬ 
tinued assistance offered to the student in his development of basic 
understandings and skills necessary in teaching. 
Having kept abreast with trends in education, certified super¬ 
vising elementary teachers know that there have been changes in the con¬ 
cept of supervision. Emphasis is placed now upon this phase of educa¬ 
tion as a cooperative process, as an assisting process, as a guiding 
process. 
Wholesome, harmonious human relationships are essential in 
supervision. For it to be effective, it must take place within an 
acceptive, supportive environment which frees the student teacher to ex¬ 
periment, to evaluate, to question, to clarify, and to gain assistance.^ 
Quarterman believes that supervision of student teaching is the 
most important factor in any teacher training program. Without good 
supervision during the internship period of prospective teachers, it is 
1Ibid. 
^Haines, op. cit., p. 2^1. 
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almost inpossible to produce good teachers. The need for good teachers 
has become apparent in the current educational setting. Objectives, 
methods, and concepts are continuously being evaluated in order that a 
better understanding of the total growth and development of youth may be 
obtained.! 
Just as the concept of supervision has changed, so has the per¬ 
sonnel in the elementary school relative to sex changed. Within the 
last ten years, there has been an increase in number of male student 
teachers in the elementary schools of the Atlanta Public School System. 
In the state of Georgia-at-large, in the last five years, from 26 colleges 
2 
and 2,56U male graduates, 1*35 are in the elementary schools. 
Certified supervising teachers in the elementary schools and ad¬ 
ministrators feel that the present trend of males in the elementary 
school has added to the strength of the school's curriculum. 
It is the opinion of many that the college coordinators who 
arrange teaching assignments in the selected elementary schools are aware 
of the personal goals and perceptions of the student teachers. They 
recognize the importance of choosing wisely the students' assignment to 
the schools, for the experiences offered can amplify, supplement or 
^Mildred W. Quarterman, "An Analysis of the Atlanta University 
Center Internship Program for Prospective Public School Teachers" 
(unpublished Master's thesis, School of Education, Atlanta University, 
196U), p. 13. 
^Interview with Mrs. Maenelle D. Dempsey, State Consultant of 
Student Teaching, March 11, 1965. 
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complement other learnings, or they can create confusion and conflict in 
the student teacher's thinking. 
The quality of opportunities and experiences provided by certi¬ 
fied supervising teachers has a definite effect upon the student teach¬ 
er's readiness for fuller teaching responsibilities. 
It is believed that the student teaching program in selected 
elementary schools of Atlanta, Georgia, is effective because of the 
cooperative endeavors of the administrators and certified supervising 
teachers whose interest is the professional growth of the students 
involved. 
CHAPTER II 
PRESENTATION AND ANALYSIS OF DATA 
Introductory statement.—This chapter with forty-three tables 
presents and interprets the data secured from principals and certified 
supervising teachers in selected elementary schools of Atlanta, Georgiaj 
registrars of three colleges in the Atlanta University Center; the State 
Department of Education, the State’s Consultantj and the Public School's 
Coordinator of Student Teaching. 
Data gathering instruments.—In order to obtain data relative to 
student teaching and the effectiveness of the program in selected ele¬ 
mentary schools of Atlanta, Georgia, an interview guide sheet was de¬ 
signed and opinionnaires were constructed. The interview guide sheet 
consists of five questions and was used for the interviews held with 
registrars and coordinators. The principals' opinionnaire consists of 
three parts. The opinionnaire for certified supervising teachers con¬ 
sists of six parts. These instruments constitute Appendixes A, B, and 
C. 
Distribution and returns.—After the instruments were constructed 
and validated under the supervision of the Thesis Committee, information 
was obtained through the use of the interview guide sheet and supple¬ 
mentary materials from the State Department of Certification of the 
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number of certified supervising teachers in the Negro elementary schools 
of Atlanta, Georgia. From the data, fifty-six were found to be certified 
in fifteen elementary schools. 
Before sending an instrument to either principal or supervising 
teacher, personal telephone calls were made soliciting the help of the 
afore-mentioned individuals in this study. The writer was assured help 
from fifteen principals and forty-seven supervising teachers. 
Key persons in the schools of the certified supervising teachers 
were secured in order to assist with the collection of the distribution 
and increase the possibilities of a larger return. 
All instruments to principals were mailed, but those to super¬ 
vising teachers were delivered personally by the writer. This was felt 
to be a surer way of the highest return. The return was eleven or 73*3 
per cent and forty-one or 87.2 per cent, respectively. 
The reasons given for those persons whose names are carried by 
the Georgia State Department of Certification as certified supervising 
teachers, but who did not participate in this study are illness, lack 
of time, and change of residence* 
The data from the principals’ and supervising teachers' responses 
are presented and interpreted separately. 
Reliability of the research.—The validity of the instruments, 
the representativeness in the collection of the data, and the accuracy 
and objectivity used in reporting and interpreting the data represent 
the essential criteria for the reliability of this research. 
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Background data 
Significant facts of the student teaching program in Georgia*-— 
The first organized program of student teaching in Georgia began at 
Morris Brown College, Atlanta, Georgia, during the second semester of 
the 1935-36 school year. This program was initiated by Dr. Ann M. Cochran 
who serves presently as a faculty member of the Morris Brown Teacher Edu¬ 
cation Department. 
The college arranged with Dr. H. Reid Hunter, then Assistant 
Superintendent of Atlanta Public Schools, to pursue its student teaching 
program in the public schools of Atlanta. Initially, student teachers 
spent one hour per day during a specified period in the schools. There 
was a gradual increase to a two-hour period. 
Under the direction of Mrs. Helen A. Whiting, the cooperative 
program was begun in 191+2. Included were colleges in the Atlanta Uni¬ 
versity Center (Clark, Morehouse, and Spelman) and Paine College in 
Augusta. Mr. Roy Davis and Miss Nell Hamilton, Atlanta Public Schools, 
and Dr. Paul West, Pulton County, were the designated officials to 
administer the student teaching program in the Atlanta area. 
In recent years, the program has expanded to include the Area 
Superintendent of cooperating schools in the selection of supervising 
teachers and placement of student teachers. 
In 1953» (Mrs. Helen A. Whiting indicated that) a minimum of 180 
hours in student teaching were required. In 1951+» Mrs. Maenelle Dempsey 
succeeded Mrs. Helen A. Whiting as Coordinator of Student Teaching in the 
Atlanta University Center and during Mrs. Dempsey’s tenure, the hours 
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required of student teachers have been increased from 180 to 270 (elemen¬ 
tary) and 292^ (secondary) full-time teaching for nine weeks. Improve¬ 
ment has been made in the (l) placement of student teachers, (2) orienta¬ 
tion, and (3) certification and preparation of supervising teachers. 
The program for preparation of supervising teachers was begun by 
the late Dr. R. 0. Johnson and later directed by Mrs. Maenelle Dempsey 
with Dr. L. D. Graves in charge of Internship for graduate credit at 
Atlanta University»* 
Administrative procedures of the student teaching program in the 
Atlanta University Center.—Until 1963, the Coordinator of Student 
Teaching served as liaison representative for the Georgia Department of 
Education and the public schools and colleges in the Atlanta University 
Center. 
Duties of the Coordinator were to select cooperating schools, 
schedule teachers, check qualifications of supervising teachers, prepare 
request for the payment of the honorarium, and attend seminar meetings 
of the Atlanta University Center Teacher Education Council and Teacher 
Education Committee meetings. 
Some initial administrative steps for implementing the program 
of student teaching in sequence by the Coordinator were: 
1. Secure support of superintendent, principals and/or 
sponsors in each cooperating school. 
2. Secure list of certified teachers or supervising 
teachers from school superintendent's office. 
^Interview with Mrs. Maenelle D. Dempsey, State Consultant of 
Student Teaching, March 11, 1965. 
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3. Verify the list with the Division of Certification, 
State Department of Education. 
1*. Advise college supervisors to distribute forms per¬ 
taining to student teachers to all principals and 
school sponsors of student teaching, supervising 
teachers, and student teachers. 
5. Engage in early conferences with personnel. 
6. Make and distribute schedule of student teaching 
(of students) as early as possible. 
7. Clear with principal and other personnel for 
required initial conference. 
8. Make possible on-call consultantship with super¬ 
vising teacher when desired. 
9. Secure final evaluation of the student teacher 
from supervising teacher for the college supervisor. 
Names of students qualifying for student teaching were sent to 
the Coordinator's office on a request known as "Application for Student 
Teaching. 
The administrative procedures for the implementation of the stu¬ 
dent teaching program since 1963 have changed considerably according to 
the data secured. To date the following procedures are administered: 
1. Names of persons eligible for student teaching are 
sent from the registrar’s office to the personnel 
office of the public schools of Atlanta, Georgia. 
^Ibid. 
32 
2. The list is compiled by the coordinator and assign¬ 
ments are made on the basis of requests. 
3. The student teachers are distributed equally as far 
as possible. 
U. Principals are contacted before students are assigned. 
5. The supervising teachers are selected through the area 
coordinator and principal. 
6. Supervising teachers are not chosen on the basis of 
formal preparation of graduate courses in student 
teaching. 
7. Student teachers are placed with teachers who are 
interested in having one. 
8. All interested persons are given a chance for the 
experience. 
9« Steps are being taken to gear the placement of only 
one student teacher to the same supervising teacher 
during the school year. 
10. September experiences for the 1965-66 school year 
have been approved. 
11. Long range plans for in-service courses by T. V. 
for credit or increment in student teaching are 
being considered. 
The respondent expressed the feeling that certified supervising 
teachers are not always the best supervisors and that some non-certified 
teachers are equally as good. The interviewee also felt it might be 
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helpful to discover the reasons why non-certified supervising teachers 
have not become certified.^ 
Program for the preparation of supervising teachers.—Sequential 
phases for the Supervising Teacher Certificate in Georgia were initiated 
in 1933. Formal preparation for the certificate included a Workshop in 
Supervision of Student Teaching. The data reveal that this workshop is 
taken the first summer with three credit hours. It deals with policies, 
principles, and procedures involved in the supervision of student teach¬ 
ers. The follovMip, Internship for Supervising Teachers of Student 
Teachers, is pursued the subsequent school year and deals with the appli¬ 
cation of principles and procedures by the supervising teacher in the 
cooperating school when supervising a student teacher. Weekly seminar 
sessions are also conducted during the semester’s tenure. The third and 
final phase, Seminar for Supervising Teachers of Student Teachers, with 
three semester hours of credit, is evaluative and summative and is 
directed toward the continued improvement of guiding the student teacher 
toward competency in teaching. 
The data further reveal the requirements for admission to the 
program include the possession of a four year professional certificate 
in the teaching field, one or more years of successful teaching expe¬ 
rience, and the recommendation of the principal of the public school one 
serves or proposes to serve.11 
■^Interview with Miss Patricia Allday, Atlanta Public School's 
Coordinator of Student Teaching, June 9, 1963» 
^Dempsey, op. cit. 
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Basic requirements before student teaching.--The data secured 
indicate before student teaching, the sequential program in Teacher Edu¬ 
cation should have been followed with completion of all general courses 
in the lower division and the courses in the upper division which are 
prerequisites of student teaching. 
The background data presented are significant in that they pre¬ 
sent a more comprehensive history for reflections. 
Tabular data 
In addition to the background data, this chapter presents forty- 
three tables with interpretations. Nineteen tables (l through 19) pre¬ 
sent information derived from Parts I, II, and III of the principals' 
opinionnaire. 
Twenty-four tables comprise the data derived from the opinion¬ 
naire for certified supervising teachers. Ten tables (20 through 29) 
present background data, two tables (30 and 31) set forth information 
pertaining to preparing for student teaching, five tables (32 through 
36) reveal information regarding teacher competency, two tables (37 and 
38) give information relating to experiences, two tables (39 and 1*0) 
supply information concerning the adequacy of supervision, and two tables 
(1+1 and 1+2) render information relative to the strengths and weaknesses 
of the program. Table 1+3, the final table, possesses information for 
the improvement of the program. 
Distribution of respondents' years as principal.—The number of 
years respondents have served as principal is shown in Table 1, page 35» 
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TABLE 1 
DISTRIBUTION OF RESPONDENTS' YEARS AS PRINCIPAL 
Present School Years Former School Years 
Bethune 16 
Capitol Avenue 3 Pryor Street 1 
Craddock 19 
English Avenue 12 
Herndon 12 South Fulton k 
Grove Park 1 W. J. Scott h 
Forrest Avenue 9 
Walker 2 
Ware 9 Forrest Avenue 2 
Wesley Avenue 2 John Hope 11 
The total number of years served at the present and former schools are: 
Bethune, sixteen; Capitol Avenue, three; formerly at Pryor Street, one; 
Craddock, nineteen; English Avenue, twelve; Herndon, twelve; formerly at 
South Fulton, four; Grove Park, one; formerly at I. J. Scott, four; 
Forrest Avenue, nine; Walker, two; Ware, nine; formerly at Forrest Ave¬ 
nue, two; Wesley Avenue, two; formerly at John Hope, eleven. Four prin¬ 
cipals have served twelve years and more at the present school, with 
nineteen years being the longest served by the principal at Craddock. 
Two have performed as principal for nine years; three have administered 
the present schools less than five years, one from the group having 
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served one year (the least number of years). The mean years were found 
to be 8.0. Based on the principle that many years of service rendered 
at the same place improves a program, it is felt that the student 
teaching program in selected elementary schools of Atlanta, Georgia, is 
effective because the majority of the respondents have remained at the 
helm for nine years or more. 
Distribution of principals1 years of academic training.-—The data 
relative to the respondents' years of academic training are given in 
Table 2 below. The table shows that four or 36.k per cent of the 
respondents have five years or a M. A. degree, six or 01*.0 per cent have 
TABLE 2 
DISTRIBUTION OF PRINCIPALS' YEARS OF 
ACADEMIC TRAINING 
Academic Training Frequencies Per Cent 
0 years or M. A. degree k 36.U 
0 years and more but not the 
T6 6 0U.0 
6 years' Certificate 1 9.1 
Total 11 100.0 
more than five years, but not the T6, and one or 9.1 per cent has a six 
years' certificate. It is indicated from the findings that all of the 
respondents have M. A. degrees and are academically qualified. 
Distribution of graduate courses completed.—Table 3, page 37, 
shows the number of graduate courses in student teaching the principals 
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pursued and completed. Two or 18.2 per cent have not completed any; one 
or 9.1 per cent completed one course; two or 18.2 per cent completed two 
courses, and six or 5U.5 per cent completed three courses. The data 
TABLE 3 
DISTRIBUTION OF GRADUATE COURSES COMPLETED IN STUDENT 
TEACHING BT PRINCIPALS 
Courses Completed Frequencies Per Cent 
0 2 18.2 
1 1 9.1 
2 2 18.2 
3 6 5U.5 
Total 11 100.0 
suggest that more than half of the principals have had some preparation 
in student teaching. 
Distribution of the years the schools have participated in stu¬ 
dent teaching.—Table U, page 38, shows the number of years the schools 
have participated in the Student Teaching Program since its inception in 
1935-1936, as follows: Bethune, ten years or 3U*U per cent; Capitol 
Avenue, two years or 6.5 per cent; Crogman, three years or 10.3 per cent; 
Craddock, fourteen years or U8.8 per cent; English Avenue, twelve years 
or ijl.3 per cent; Herndon, seven years or 2i|.l per cent; Grove Park, one 
year or 3*3 per cent; Forrest Avenue, three years or 10.3 per cent; 




THE TEARS THE SCHOOLS HAVE PARTICIPATED 
STUDENT TEACHING PROGRAM 
IN THE 
School Years of Participation Per Cent 
Be thune 10 34.4 
Capitol Avenue 2 6.5 
Crogman 3 10.3 
Craddock 14 48.8 
English Avenue 12 41.3 
Herndon 7 24.1 
Grove Park 1 3.3 
Forrest Avenue 3 10.3 
Walker 10 34.4 
Ware 10 34.4 
Wesley 10 34.4 
and Wesley, ten years or 34.1; per cent. From the data presented, the mean 
years of participation were 7.4 years. Four schools have participated in 
the program ten years; two, twelve to fourteen years; five, one to seven 
years over a period of twenty-nine years. The lowest frequency of years, 
one, by Grove Park, is noted with the highest frequency of years, four¬ 
teen, by Craddock. 
Distribution of the number of certified supervising teachers.— 
Table 5, page 39, shows the number of certified supervising teachers in 
the schools. Bethane has one or 2.2 per cent; Craddock, ten or 22.2 per 
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TABLE 5 
DISTRIBUTION OF THE NUMBER OF CERTIFIED SUPERVISING TEACHERS 
School Frequencies Per Cent 
Bethune 1 2.2 
Craddock 10 22.2 
Crogman 2 li.l* 
English Avenue 6 13. h 
Herndon 8 17.8 
Grove Park 1 2.2 
Forrest Avenue 1 2.2 
Walker 5 11.1 
Ware 7 15.6 
Wesley k 8.9 
Crogman, two or li.lj. per centj English Avenue, six or 13. U per centj 
Herndon, eight or 17.8 per cent; Grove Park, one or 2.2 per centj For¬ 
rest Avenue, one or 2.2 per centj Walker, five or 11.1 per centj Ware, 
seven or 15.6 per centj and Wesley, four or 8.9 per cent. The data re¬ 
veal that the largest number of certified supervising teachers was ten 
at Craddockj the second largest number was eight at Herndon. Three 
schools have the least number, one each at Grove Park, Forrest Avenue, 
and Bethune. The mean was found to be U.O. 
Distribution of responses regarding change in status of super¬ 
vising teachers.—The data concerning the changes in status of the su¬ 
pervising teachers are set forth in Table 6. The changes in roles of 
certified supervising teachers in the selected elementary schools have 
been few. Craddock has had two or 18.2 per cent of the changesj English 
Avenue, one or 9.1 per cent of the changesj and Ware, one or 9.1 per 
cent of the changes. A total of four or 36.li per cent roles have 
TABLE 6 
DISTRIBUTION OF RESPONSES REGARDING CHANGE IN STATUS OF 
CERTIFIED SUPERVISING TEACHERS 
School Frequencies Per Cent 
Bethune 0 
Craddock 2 18.2 
Crogman 0 
English Avenue 1 9.1 
Herndon 0 
Grove Park 0 
Forrest Avenue 0 
Walker 0 
Ware 1 9.1 
changed in the represented schools, the largest number being two. The 
data support the fact that the certified supervising teachers in this 
study tend to remain in the role of supervising teachers. 
Distribution of responses relative to retired certified super¬ 
vising teachers.—Table 7, page Ul, shows the distribution of the re¬ 
sponses regarding the number of retired certified supervising teachers. 
The data indicate that the Atlanta Public School System has lost very 
few certified supervising teachers in the selected elementary schools 
through retirement. Craddock and Ware have lost one each or 9.1 per 
cent, respectively, a total of two or 18.2 per cent. Nine schools or 
81.8 per cent have not lost any certified supervising teachers because 
of retirement 
TABLE 7 
DISTRIBUTION OF RESPONSES RELATIVE TO RETIRED CERTIFIED 
SUPERVISING TEACHERS 
School Frequencies Per Cent 
Bethune 0 
Capitol Avenue 0 
Craddock 1 9.1 
Crogman 0 
English Avenue 0 
Herndon 0 
Grove Park 0 
Forrest Avenue 0 
Walker 0 
Ware 1 9.1 
Wesley 0 
Total 2 18.2 
Distribution of responses concerning non-participating certified 
supervising teachers. .—The number of non-participating certified super- 
vising teachers is shown in Table 8, page h2. There are three or 27.3 
per cent at Craddock, five or per cent at English Avenue, eight or 
72.7 per cent at Herndon, one or 9.1 per cent at Grove Park, three or 
27.3 per cent at Forrest Avenue, two or 18.2 per cent at Walker, and one 
or 9.1 per cent at Ware. The largest number of non-participants shown 
is eight at Herndon; the least mmber shown is one each at Grove Park 
and Ware. Four schools—Craddock, English Avenue, Forrest Avenue, and 
Walker—have from two to five non-participants. These data indicate 




DISTRIBUTION OF RESPONSES CONCERNING NON-PARTICIPATION OF 
CERTIFIED SUPERVISING TEACHERS 
School Frequencies Per Cent 
Craddock 3 27.3* 
English Avenue 5 
Forrest Avenue 3 27.3 
Grove Park 1 9.1 
Herndon 8 72.7 
Walker 2 18.2 
Ware 1 9.1 
*Percentage based on total population of eleven. 
Distribution of respondents* reasons for certified supervising 
teachers1 non-participation.—Table 9> page h3t shows reasons for non¬ 
participation of certified supervising teachers in the student teaching 
program. A total of eleven responses was made with seven or 63.6 per 
cent not participating because they have not received assignments, two 
or 18.2 per cent have excessive responsibilities, and one or 9.1 per cent 
is disinterested. These data seemingly indicate that if the assignments 
were more abundant there would be more participation on the part of 
the certified supervising teachers. 
TABLE 9 
DISTRIBUTION OF RESPONDENTS' RESPONSES RELATIVE TO REASONS FOR 
NON-PARTICIPATION OF CERTIFIED SUPERVISING TEACHERS 
Reasons Frequencies Per Cent 
Limited Assignment 7 63.6 
Excessive Responsi- 
bilities 2 18.2 
Limited Certified 
Personnel 1 9.1 
Disinterest of Teachers 1 9.1 
Total 11 100.0 
Distribution of responses by which parents i are alerted of the 
student teaching program. —Table 10 presents the means by which parents 
are informed about the student teaching program. Of the responses given, 
TABLE 10 
DISTRIBUTION OF MEANS BY WHICH PARENTS ARE INFORMED ABOUT 
THE STUDENT TEACHING PROGRAM 
Item Frequencies Per Cent 
Letters by children 5 Ii5.5 
P. T. A. Monthly Meetings 10 90.9 
Executive P. T. A. 
Meetings h 36.U 
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the highest frequency of ten or 90.9 per cent designated the P. T. A. 
regular monthly meetings; five or per cent mentioned letters 
carried home by children; and four or 36.U per cent said the executive 
meetings of the P. T. A. From the data obtained, parents are generally 
alerted of the student teaching program through the regular monthly 
meetings of the P. T. A. 
Distribution of responses relative to the means by which the 
faculty is alerted of the student teaching program.—Table 11 shows the 
means by which the faculty is alerted of the student teaching program. 
TABLE 11 
DISTRIBUTION OF RESPONSES REGARDING THE MEANS BY WHICH THE 
FACULTY IS ALERTED OF THE STUDENT TEACHING PROGRAM 
Item Frequencies Per Cent 
Faculty Meetings 11 100.0 
Individual Bulletins 6 
Bulletin Board Announcements 3 27.3 




Of the responses given, the highest frequency of eleven or 100.0 per 
cent indicated faculty meetings; six or 51*.5 per cent designated indi¬ 
vidual bulletins; three or 27.3 per cent mentioned bulletin board 
announcements; and three or 27.3 per cent gave blackboard announcements, 
conferences, and grade meetings as other means of alerting the faculty 
of the student teaching program. 
Distribution of responses relative to orientation procedures.— 
Table 12 shows a total of twenty-eight responses by the respondents 
relative to the procedures followed in orienting the student teacher. 
TABLE 12 
DISTRIBUTION OF RESPONSES WITH REGARD TO ORIENTATION 
PROCEDURES OF STUDENT TEACHER 
Item Frequencies Per Cent 
Tour of Building 10 90.9 
Get Acquainted Conferences 11 100.0 
Faculty Party 2 18.2 
Dinner Party it 36.U 
Conference with Principal 1 9.1 
Ten or 90.9 per cent tour the building; eleven or 100.0 per cent use get 
acquainted conferences; two or 18.2 per cent make use of the faculty 
party; four or 36.1+ per cent mentioned the dinner party; and one or 9.1 
per cent resorts to a conference with the principal. The data show that 
touring the building and a get acquainted conference are the two means 
most widely used by the respondents in orienting the student teacher. 
Distribution of responses relative to the school's philosophy and 
policies.—Table 13, page 1|6, shows the means which are employed in pre¬ 
senting the school's philosophy and policies. Six or 51+.3 per cent of 
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TABLE 13 
DISTRIBUTION OF RESPONSES RELATIVE TO THE SCHOOL'S 
PHILOSOPHY AND POLICIES 
Item Frequencies Per Cent 
Handbook 6 
Mimeographed Sheet 5 






the respondents' responses were for the handbook; five or 1J5.3> per cent 
preferred the mimeographed sheet; three or 27.3 per cent used conferences 
with the principal; and one or 9.1 per cent indicated conferences involv¬ 
ing supervising teacher, reading teacher, and librarian. The informa¬ 
tion derived from the data indicates that the handbook and mimeographed 
sheet were most commonly used to present the school's philosophy and 
policies. The conference involving the principal, supervising teacher, 
reading teacher, and librarian seems to be the least preferred means of 
presenting the school's philosophy and policies. 
Distribution of responses relative to the student teaching pro¬ 
gram.—Responses relative to the student teaching program are shown in 
Table lU» page U7. It was found that five or 1|5.£ per cent responded 
"yes” to the item concerning an appointed sponsor of student teaching in 
the school; six or per cent responded "no." Eight or 72.7 per cent 
hi 
TABLE Ik 




Yes Per Cent No Per Cent 
One 5 6 5U.5 
Two 8 72.7 2 18.2 
Three 11 100.0 0 0 
Four 6 h 364 
Five 7 63.6 3 27.3 
Six 10 90.9 1 9.1 
Seven 11 100.0 0 0 
Eight 10 90.9 1 9.1 
responded "yes” to the item regarding the provision for student teachers 
to observe respondents in administrative capacities; two or 18.2 per cent 
responded "no.” Eleven or 100.0 per cent responded "yes” to item three 
regarding four-way conferences. Six or £U*5> per cent responded affirma¬ 
tively to item four concerning weekly conferences with supervising teach¬ 
ers; four or 36.h per cent responded Hno." Seven or 63.6 per cent 
responded ”yes” to item five concerning attendance of seminars at Atlanta 
University; three or 27.3 per cent, "no." Ten or 90.9 per cent responded 
”yesw to item six relative to attendance of professional meetings of 
student teaching; one or 9.1 per cent, "no.” Eleven or 100.0 per cent 
responded "yes" to item seven concerning the respondents’ encouragement 
of supervising teachers to attend professional meetings. Ten or 90.9 
per cent responded "yes” to the item regarding the acceptance of the 
student teacher as a participating faculty member. Items three and 
seven received the highest frequency from the respondents concerning 
four-way conferences and the encouragement of the supervising teachers 
to attend professional meetings. Respondents indicated by a majority 
that they attend professional meetings of student teaching and accept 
the student teacher as a full faculty member. The least response made 
by the respondents was to item one relative to an appointed teacher 
sponsor. 
Special guide notation 
In the remainder of this chapter (excepting Tables 20, 21, 22, 
23, 2k, 25, 26, 27, 28, 29, 3U, 35, and 36), the textual items are 
arranged consecutively to correspond and/or explain the items listed 
in the designated tables. 
Distribution of responses regarding the incorporation of the 
student teacher as a faculty member.—Table 15, page U9, shows a total 
of ten specific ways given by the respondents for the incorporation of 
the student teacher as a full faculty member. These ways are listed as: 
1. One or 9.1 per cent incorporated the student teacher 
through staff meetings. 
2. One or 9.1 per cent listed in-service programs as a 
means of incorporation. 
. One or 9.1 per cent considered P. T. A. meetings. 3 
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TABLE IS 
DISTRIBUTION OF RESPONDENTS' RESPONSES TO INCORPORATION 
TEACHER AS A FACULTY MEMBER 
OF STUDENT 
Responses Frequencies Per Cent 
One 1 9.1 
Two 1 9.1 
Three 1 9.1 
Four 2 18.2 
Five 1 9.1 
Six 2 18.2 
Seven 2 18.2 
Eight h 36.lt 
Nine l 9.1 
Ten l 9.1 
It. Two or 18*2 per cent used faculty planning. 
5. One or 9.1 per cent listed parents' conferences. 
6. Two or 18.2 per cent incorporated the student teacher by 
giving him an opportunity to work in the total program. 
7. Two or 18.2 per cent indicated incorporating him through 
assigned duties. 
8. Four or 36.lt per cent suggested the use of faculty 
meetings. 
9. One or 9.1 per cent advocated home visits. 
10. One or 9.1 per cent listed assignments on faculty committees. 
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The respondents gave the highest frequency for incorporation to 
item eight, through faculty meetings j items four, six, and seven received 
the same number of responses. These deal with faculty planning, an 
opportunity to work in the total program, and the assignment of duties. 
The remaining six items were accorded the lowest frequency of the re¬ 
sponses, one in each case. 
Distribution of responses relative to criteria for sponsors of 
student teaching.—In Table 16, page 51» data referring to the respond¬ 
ents' criteria for selecting a sponsor of student teaching are shown. 
1. Two or 18.2 per cent, professional preparation. 
2. One or 9.1 per cent, interest in teaching as a 
profession. 
3. One or 9.1 per cent, ability of supervising teacher 
to plan, execute, and evaluate learning experiences. 
It. One or 9.1 per cent, adaptability and creativity. 
5- Two or 18.2 per cent, personality. 
6. Four or 36.k per cent, leadership ability and knowledge 
of the program. 
7. One or 9»1 per cent, rating of excellence as a teacher. 
8. One or 9.1 per cent, knowledge of the school board's 
rules and regulations. 
9. One or 9.1 per cent, experiences in working with 
student teachers. 
10. Three or 27.3 per cent, instructional competence 
and tenure status 
11 . One or 9.1 per cent, the completion of the three 
courses at Atlanta University. 
12. Three or 27.3 per cent, the ability to work 
harmoniously with staff and teachers. 
TABLE 16 
DISTRIBUTION OF RESPONSES RELATIVE TO CRITERIA FOR SELECTING SPONSOR 
OF STUDENT TEACHING 
Responses Frequencies Per Cent 
One 2 18.2 
Two 1 9.1 
Three 1 9.1 
Four 1 9.1 
Five 2 18.2 
Six k 36.U 
Seven 1 9.1 
Eight 1 9.1 
Nine 1 9.1 
Ten 3 27.3 
Eleven 1 9.1 
Twelve 3 27.3 
The data indicate the possession of leadership ability, in¬ 
structional competence, tenure status, and the ability to work harmoni¬ 
ously with staff and teachers as being the most outstanding criteria 
used in selecting a sponsor of student teaching in the selected elemen¬ 
tary schools. Professional preparation and personality were given the 
second highest frequency. Seven other items received the lowest frequen¬ 
cy of one or 9.1 per cent each. 
Distribution of responses relative to strengths of the program.— 
Table 17, page £2, shows the distribution of the responses relative to 
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the strengths of the program. The following statements are the responses 
given. 
TABLE 17 
DISTRIBUTION OF RESPONSES RELATIVE TO STRENGTHS OF THE PROGRAM 
Strengths Frequencies Per Cent 
One 1 9.1 
Two 3 27.3 
Three 1 9.1 
Four h 36.b 
Five 3 27.3 
Six 1 9.1 
Seven 1 9.1 
Eight 2 18.2 
Nine 5 U5.5 
Ten l 9.1 
Eleven k 36.it 
Twelve 3 27.3 
1. One or 9.1 per cent considered the close relation¬ 
ship of the supervising teacher and the student 
teacher. 
2. Three or 27.3 per cent expressed excellent prepara¬ 
tion of the participating teacher. 
. One or 9.1 per cent indicated the variety of ex¬ 
periences provided by the program. 
3 
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lu Four or 36.1* per cent considered dedicated super¬ 
vising teachers—those who are willing to help 
students. 
5. Three or 27«3 per cent expressed cooperation of 
other staff members. 
6. One or 9.1 per cent considered cooperation of 
pupils and parents. 
7. One or 9.1 per cent considered the assignment 
of student teachers to the strongest teachers. 
8. Two or 18.2 per cent recognized the qualifications 
of teachers, those who have completed the graduate 
courses in student teaching at Atlanta University. 
9. Five or 1;5»5 per cent expressed the opportunity 
for participation in all activities of the school. 
10. One or 9«1 per cent considered the constant 
adjusting of the program to satisfy the needs 
of the pupils and the community. 
11. Four or 36.Ij. per cent indicated good relations 
existing among supervising teachers, college super¬ 
visors, and state personnel. 
12. Three or 27.3 per cent considered the careful, exacting 
supervision and the variety of enriching experiences 
to which the student teachers are exposed. 
From the data it is evident that the program has many strengths 
which are vital to the total growth of student teachers. The highest 
frequencies were given to dedicated supervising teachersj good relations 
existing among supervising teachers, college supervisors, and state per¬ 
sonnel; and the opportunity for participation in all activities of the 
school. 
Distribution of responses relative to weaknesses of the program.— 
Respondents have expressed numerous weaknesses of the program as shown in 
Table 18. An analysis of the weaknesses follows. 
TABLE 18 
DISTRIBUTION OF THE RESPONSES RELATIVE TO WEAKNESSES OF THE PROGRAM 
Weaknesses Frequencies Per Cent 
One 1 9.1 
Two 1 9.1 
Three 1 9.1 
Four 1 9.1 
Five 2 18.2 
Six 3 27.3 
Seven k 36.1* 
Eight 1 9.1 
Nine 1 9.1 
Ten 1 9.1 
Eleven k 36.lt 
Twelve 1 9.1 
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1. One or 9.1 per cent expressed the lack of teachers 
who have required certification. 
2. One or 9*1 per cent referred to able teachers being 
unwilling to serve as supervising teachers. 
3. One or 9.1 per cent considered the lack of interest 
on the part of the student teachers and the slow 
progress of pupils. 
it. One or 9*1 per cent expressed the failure of super¬ 
vising teachers to continue supervision when the 
students’ teaching experiences begin. 
£. Two or 18.2 per cent indicated double sessions in 
primary grades. 
6. Three or 27.3 per cent considered the reluctance 
on the part of qualified teachers to become certified 
and participate in the program. 
7. Four or 36.it per cent expressed limited subject area 
preparation on the part of the student teachers. 
8. One or 9.1 per cent indicated inadequate facilities. 
9. One or 9.1 per cent listed uninformed parents. 
10. One or 9*1 per cent indicated the limited time for 
the experience. 
11. Four or 36.it per cent considered the lack of adequate 
supervision of the constructive, helping type. 
12. One or 9.1 per cent indicated incompatibility between 
student teachers and supervising teachers. 
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From the responses, there is an awareness of various weaknesses 
in the program. The lack of supervision on the part of supervising 
teachers and college supervisors and the limited subject area prepara¬ 
tion on the part of the student teachers tend to be the greatest areas 
of weakness. 
Distribution of responses relative to improvement of the pro¬ 
gram.—The respondents, being aware of the many weaknesses in the program 
in the selected elementary schools, have indicated, as shown in Table 19, 
page 57, a number of suggestions for the improvement of the program. 
1. One or 9.1 per cent made the suggestion to offer 
scholarships to teachers interested in student 
teaching. 
2. Two or 18.2 per cent were of the opinion that more 
careful consideration should be given to the assign¬ 
ment of student teachers to schools. 
3. Three or 27.3 per cent suggested that provision 
should be made for student teachers to visit schools 
before the day the internship begins. 
U. Two or 18.2 per cent suggested that all persons con¬ 
cerned should meet in order to have common agreement 
on what is expected of each. 
5. One or 9.1 per cent suggested that every student 
teacher should be required to enroll in a class in 
either classroom management, teaching of reading, or 
some subject area. 
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TABLE 19 
DISTRIBUTION OF RESPONSES RELATIVE TO IMPROVEMENT OF THE PROGRAM 
Suggestions for 
Improvement Frequencies Per Cent 
One 1 9.1 
Two 2 18.2 
Three 3 27.3 
Four 2 18.2 
Five 1 9.1 
Six 1 9.1 
Seven 2 18.2 
Eight 3 27.3 
Nine k 36.U 
Ten 3 27.3 
Eleven 5 U5.5 
Twelve l 9.1 
Thirteen 2 18.2 
Fourteen 5 U5-5 
Fifteen l 9.1 
6. One or 9.1 per cent suggested that the colleges 
improve the training of students. 
. Two or 18.2 per cent suggested that standards for 
attitudes and dress be provided. 
7 
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8. Three or 27.3 per cent were of the opinion that the 
lazy and indifferent be discouraged from entering 
the profession. 
9. Four or 36.k per cent suggested that great care be 
given in the selection of supervising teachers, 
using only the capable and conscientious teachers. 
10. Three or 27.3 per cent suggested close supervision 
and follow-up by the college supervisors. 
11. Five or 1|5«5 per cent suggested an increase in the 
time for involvement with children. 
12. One or 9.1 par cent suggested that more time be 
spent in the schools being used for the experience, 
perhaps a year with compensation for the student 
teachers. 
13. Two or 18.2 per cent made the suggestion that students 
planning to enter the teaching profession should be 
exposed to many more realistic experiences in the 
schools before the senior year. 
ll*. Five or U5«5 per cent suggested an orientation program 
at the beginning of the school year. 
15. One or 9.1 per cent suggested an honorarium for 
principals. 
The number and types of suggestions offered are evidences of the 
fact that the respondents are of the opinion that the program needs im¬ 
proving. From the data, the lean is towards increasing the time of the 
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internship period, an orientation program at the beginning of the school 
year, and the selection of supervising teachers who are capable and con¬ 
scientious. 
Other suggestions offered by the respondents that received rather 
high frequencies were: provisions made for student teachers to visit the 
cooperating schools before the internship begins, discouraging the lazy 
and indifferent from entering the profession, close supervision and 
follow-up by the college supervisors. 
Data derived from certified supervising teachers 
The data derived from the responses of certified supervising 
teachers are presented in textual and tabular form throughout the remain¬ 
der of this chapter. The tabular data comprise Tables 20 through 1*3» 
Forty-one certified supervising teachers participated. 
Distribution of respondents* years of training.—Table 20 pre¬ 
sents data concerning the academic training of the respondents. The 
TABLE 20 
DISTRIBUTION OF RESPONDENTS' TEARS OF ACADEMIC TRAINING 
Years of Academic 
Training Frequencies Per Cent 
TU or Bachelor's degree 23 56.1 
Tf> or Master's degree 15 36.6 
T6 Certificate 3 7.3 
Total la 100.0 
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data show twenty-three or 56.1 per cent of the respondents have the Tl* 
or Bachelor’s degree; fifteen or 36.6 per cent, the T5 or Master's de¬ 
gree ; and three or 7«3 per cent, the T6 Certificate. The data confirm 
the opinion of many that certified supervising teachers of student teach¬ 
ers are well qualified. 
Distribution of responses regarding teaching levels.—Teaching 
levels of the respondents are shown in Table 21. Eleven or 26.8 per cent 
TABLE 21 
DISTRIBUTION OF RESPONDENTS' TEACHING LEVELS 
Grade Frequencies Per Cent 
One 11 26.8 
Two 2 h-9 
Three 8 19.5 
Four 5 12.2 
Five 9 21.9 
Six 2 h.9 
Seven h 9.8 
Total hi 100.0 
of the respondents teach grade one; two or h.9 per cent, grade two; 
eight or 19*5 per cent, grade three; five or 12.2 per cent, grade fourj 
nine or 21.9 per cent, grade five; two or h.9 per cent, grade six; and 
four or 9*8 per cent, grade seven. The largest number of respondents— 
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eleven—teaches grade onej the second and third largest numbers—eight 
and nine—instruct grades three and five, respectively; grades four and 
seven are directed by five and four respondents, respectively. Two, the 
least number of respondents' teaching levels are four and six. The data 
clearly indicate that most of the certified supervising teachers are 
teaching on the lower primary level. 
Distribution of responses regarding departmentalized and semi- 
departmentalized classes.—Data relative to the responses concerning 
semi and completely departmentalized classes are shown in Table 22. 
TABLE 22 
DISTRIBUTION OF RESPONSES REGARDING DEPARTMENTALIZED AND SEMI- 
DEPARTMENTALIZED CLASSES 
Item Frequencies Per Cent 
Departmental!zed 0 0 
Semi-depar tmentali zed 12 29.2 
Self-contained 29 70.8 
Total la 100.0 
Twelve or 29.2 per cent of the classes are semi-departmentalized and 
twenty-nine or 70.8 per cent experience self-contained classes. None of 
the respondents works in schools in which the classes are completely 
departmentalized despite the trend in that direction. More than one 
half of the respondents are involved in self-contained classrooms. 
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Distribution of years respondents have served as supervising 
teachers.—Table 23 reveals the number of years the respondents have 
served as supervising teachers. One or 2. it per cent has served one 
yearj one or 2. it per cent, two years; one or 2.it per cent, three years; 
TABLE 23 
DISTRIBUTION OF RESPONDENTS» YEARS OF SERVICE 
Years Frequencies Per Cent 
One 1 2.U 
Two 1 2 .ii 
Three 1 2.U 
Four u 9.8 
Five 7 17.1 
Six 1 2.it 
Seven $ 12.2 
Eight h 9.8 
Nine 6 lit. 7 
Ten 7 17.1 
Eleven 2 it .9 
Twelve 2 it.9 
Total ÜL 100.0 
four or 9.8 per cent, four years; seven or 17.1 per cent, five years; 
one or 2.it per cent, six years; five or 12.2 per cent, seven yearsj four 
or 9*8 per cent, eight years; six or lU« 7 per cent, nine years; seven or 
17.1 per cent, ten years; two or it.9 per cent, eleven years; and two or 
li.9 per cent, twelve years. The data show that the respondents have been 
certified supervising teachers for as long as twelve years, with a total 
of seventy-eight years of service. The mean years found were 6.Two 
each have performed as supervising teachers for eleven and twelve years, 
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respectively. A majority of the respondents have served for five or 
more years. There is a feeling that the program in the selected schools 
is an effective one because of the length of service of the respondents. 
Distribution of years respondents -were certified.—Table 21; 
presents the years the respondents were certified. It shows that one or 
2.1; per cent was certified in 1953; three or 7.3 per cent, in 1951;; 
TABLE 2h 
DISTRIBUTION OF RESPONDENTS' YEARS OF CERTIFICATION 
Year Frequencies Per Cent 
1953 1 2.1; 
1951; 3 7.3 
1955 8 19.5 
1956 7 17.1 
1957 k 9.8 
1958 5 12.2 
1959 1 2.1; 
I960 7 17.1 
1961 2 U .9 
1962 1 2.U 
1963 1 2,k 
196U 1 2.U 
Total a 100.0 
eight or 19*5 per cent in 1955; seven or 17.1 per cent, in 1956; four or 
9.8 per cent, in 1957; five or 12.2 per cent, in 1958; one or 2.1; per 
cent, in 1959; seven or 17.1 per cent, in I960; two or k»9 per cent, in 
1961; and one or 2.1; per cent, in 1963 and 196U, respectively. The 
majority of respondents were certified in the fifties, with the largest 
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number being certified in 1955* The second largest number, seven, was 
certified in 1956 and I960. The least number certified was one each in 
1953, 1959, 1962, 1963, and 1964, respectively. The data indicate that 
fewer teachers certified in the sixties as compared with those certified 
in the fifties. 
Distribution of responses regarding the number of student teach¬ 
ers supervised in ten years.—Table 25 shows the number of student teach¬ 
ers supervised by forty-one respondents over a period of ten years. It 
also shows the total number of student teachers each respondent has super¬ 
vised. It is interesting to note that one or .65 per cent has supervised 
TABLE 25 
DISTRIBUTION OF RESPONSES RELATIVE TO THE NUMBER OF STUDENT TEACHERS 




Supervised Per Cent 
2 1 2 .65* 
3 2 6 1.95 
4 3 12 3.91 
5 6 30 9.78 
6 6 36 11.73 
7 2 14 4.57 
8 8 64 20.84 
9 4 36 11.72 
10 4 40 13.02 
11 2 22 7.17 
12 2 24 7.82 
21 1 21 6.84 
Total 4i 307 100.00 
*For ease in computation, each numeral is carried to the 
second decimal place. 
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two student teachers; two or 1.95 per cent, six; three or 3«91 per cent, 
twelve; six or 9.78 per cent, thirty; six or 11.73 per cent, thirty-six; 
two or li.57 per cent, seven; eight or 20.8U per cent, sixty-four; four or 
11.72 per cent, thirty-six; four or 13.02 per cent, forty; two or 7.17 
per cent, twenty-two; two or 7*82 per cent, twenty-four; and one or 6.86 
per cent, twenty-one. From the data presented, the highest frequency is 
twenty-one, which means that one respondent has supervised a total of 
twenty-one student teachers in ten years; the least number supervised 
was two by one respondent. 
Distribution of responses relative to sex of student teachers 
supervised.—Table 26 below reveals the number of student teachers super¬ 
vised by the respondents according to sex. It shows that there have 
TABLE 26 
DISTRIBUTION OF RESPONSES REGARDING THE SEX OF STUDENT TEACHERS 
Sex Frequencies Per Cent 
Females 289 9h.l 
Males 18 5.9 
Total 307 100.0 
been more females than males supervised in ten years. Of the number, 
289 or 9U.1 per cent were females and eighteen or 5*9 per cent were 
males. This indicates that more females have pursued student teaching 
at the elementary level than males. 
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Distribution of responses relative to participation in student 
teaching; during the school year 1963-61*.—Table 27 shows the number of 
respondents -who were participants in the student teaching program in 
1963-61*. There were twenty-two or 53.7 per cent who were actively 
engaged in the program; nineteen or 1*6.3 per cent were non-participants. 
This means a little more than half were participating. 
TABLE 27 
DISTRIBUTION OF RESPONSES CONCERNING PARTICIPATION IN 
STUDENT TEACHING, 1963-61* 
Item Frequencies Per Cent 
Participation 22 53.7 
N on-Participation 19 1*6.3 
Total ill 100.0 
Distribution of responses regarding last year of participation.— 
Table 28 shows the last year of participation by the respondents 
TABLE 28 
DISTRIBUTION OF RESPONSES REGARDING THE RESPONDENTS' 
LAST YEAR OF PARTICIPATION 
i It is 
Year Frequencies Per Cent 
1959-1960 1 2.1* 
1960-1961 3 7.3 
1961-1962 3 7.3 
1962-1963 10 2l*.l* 
1963-1961i 1 2.1* 
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interesting to note that one or 2.1* per cent last participated in the 
program in 1959-60; three or 7.3 per cent, 1961-62; ten or 2l*.l* per 
cent, 1962-63; and one or 2.1* per cent, 1963-61*. The majority of non- 
participation occurred during the school year of 1962-63. 
Distribution of responses relative to non-participation in the 
student teaching program.—Table 29 presents reasons for non-participation 
of respondents. Of the total number of responses, twelve or 29.2 per 
cent indicated the failure of the supervisor to make an assignment; one 
or 2.1* per cent asserted that the program was too strenuous on individ¬ 
uals; six or l!*.7 per cent used other reasons. Other reasons included 
TABLE 29 
DISTRIBUTION OF RESPONSES RELATIVE TO NON-PARTICIPATION IN PROGRAM 
Reasons Frequencies Per Cent 
Unassigned 12 29.2 




Student Teaching Discon¬ 
tinued in Kindergarten 
6 Hi. 7 
maternity leaves, program changes, and student teaching discontinued in 
kindergarten. The data suggest that the respondents are willing if the 
assignments are made. 
Distribution of responses relative to preparation for student 
teachers .—Table 30, page 68, shows the responses of "yes" and "no" to 
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to items one through twelve relative to preparing the teaching station 
for the student teacher. An analysis of the data is as follows. 
TABLE 30 
DISTRIBUTION OF RESPONSES RELATIVE TO PREPARATION FOR STUDENT TEACHER 
Items 
Frequencies Per Cent 
Yes No Yes No 
One 33 6 83*3 1U.7 
Two 39 2 93.1 U.9 
Three 111 100.0 
Four 22 19 53.7 U6.3 
Five 22 19 53-7 U6.3 
Six 39 2 95.1 U.9 
Seven 17 2U Ul.5 58.5 
Eight 111 100.0 
Nine 28 13 68.3 31.7 
Ten 7 3U 17.1 82.9 
Eleven 10 31 2U.il 75.6 
Twelve 11 30 26.8 73.2 
1. Thirty-five or 83.3 per cent responded "yes" to the 
item concerning attendance at the initial Atlanta 
University Center's orientation program. Six or 
1U«7 per cent responded "no.” 
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2. Thirty-nine or 95*1 per cent responded "yes" to the 
background data sheet being used as a basis for the 
initial conference. Two or 1*»9 per cent responded "no." 
3. Forty-one or 100.0 per cent responded "yes" to item three 
concerning preparation of children. 
it. Twenty-two or 53*7 per cent responded "yes" to item four 
concerning the suggestion that name cards be pinned on each 
child the first day. Nineteen or 1*6.3 per cent responded 
"no." 
5» Twenty-two or 53*7 per cent responded "yes" to item five 
concerning name cards. Nineteen or 1*6.3 per cent 
responded "no." 
6. Thirty-nine or 95.1 per cent responded "yes" to item six 
regarding placement of the student teacher's name. Two 
or i*.9 per cent responded "no." 
7. Seventeen or 1*1.5 per cent responded "yes" to item 
seven concerned with the teacher's name on a chart. 
Twenty-fair or 58.5 per cent responded "no." 
8. Forty-one or 100.0 per cent responded "yes" to item 
eight concerning the curriculum guides. 
9. Twenty-eight or 68.3 per cent responded "yes" to item 
nine as to the name used when referring to the student 
teacher. Thirteen or 31.7 per cent responded "no." 
10. Seven or 17.1 per cent responded "yes" to item ten 
relative to name used. Thirty-four or 82.9 per cent 
responded "no." 
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11. Ten or 2i4-.it per cent responded wyesn to item eleven 
concerning the term used other than assistant or 
practice teacher. Thirty-one or 75*6 per cent 
responded ”no.M 
12. Eleven or 26.8 per cent indicated that they used a 
term other than assistant or practice teacher. 
Thirty or 73*2 per cent responded "no.” The terms 
used by 26.8 per cent of the respondents are: 
student teacher, other teacher, by name Miss, Mrs., 
or Mr., and helper. 
The data seem to warrant the feeling that the respondents are 
aware of their duties and do many things in order to have a profitable 
experience. 
Distribution of responses regarding the preparation made for the 
student teaching experience.—Table 31, page 71, presents data concern¬ 
ing the preparation which is made for the student teaching experience. 
The respondents gave a total of 100 responses to sixteen specific ways 
the children are prepared for the program. The table shows that: 
1. Twenty or 1*3.7 per cent prepare the children by 
explaining the student teaching program in detail. 
2. Ten or 21*.1* per cent select hostesses from the class 
to serve as guides during the tour of the building. 
3. Eight or 19.5 per cent discuss the value of helpers 
and making the student teacher happy. 
1*. Fourteen or 3l*.l per cent tell the children a student 
teacher will teach in the classroom and why. 
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TABLE 31 
DISTRIBUTION OF RESPONSES RELATIVE TO CHILDREN'S PREPARATION 
FOR STUDENT TEACHING 
Items Frequencies Per Cent 
One 20 48.7 
Two 10 24.4 
Three 8 19.5 
Four 1U 34.1 
Five 7 17.1 
Six 8 19.5 
Seven 5 12.2 
Eight 2 4.9 
Nine 1 2.4 
Ten 2 4.9 
Eleven 3 7.3 
Twelve 8 19.5 
Thirteen 1 2.4 
Fourteen 7 17.1 
Fifteen 2 4.9 
Sixteen 2 4.9 
5* Seven or 17.1 per cent prepare name cards to be 
pinned on the children in order to help student 
teachers learn the names quickly. 
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6. Eight of 19.5 per cent place the student teacher's 
name on the board. 
7. Five or 12.2 per cent remind the children that the 
fullest cooperation is essential at all times. 
8. Two or h»9 per cent compare the student teaching 
experience with familiar stories, especially, 
"The Apprentice." 
9. One or 2.1; per cent prepares the children by having 
the music teacher teach a name song to be sung on 
the arrival of the student teacher. 
10. Two or iu9 per cent plan simple receptions and skits. 
11. Three or 7»3 per cent provide a place for the student 
teacher's personal belongings. 
12. Eight or 19.5 per cent remind the children that a 
student teacher is due the same respect as a regular 
teacher. 
13. One or 2,h per cent designs a bulletin board with the 
student teacher as the theme. 
lU. Seven or 17.1 per cent alert parents and children of 
the student teaching experience. 
15. Two or U.9 per cent have children to feel that the 
regular teacher and the student teacher are partners. 
16. Two or k»9 per cent provide an opportunity for the 
children to meet the student teacher before the 
first working day. 
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Authorities have agreed that thorough preparation for the student 
teaching experience is a necessity if the experience is to be worthwhile. 
The data indicate that the respondents put into practice much of the 
theory to which they have been exposed. The largest number explained to 
the children the "why” of the program. The least number had the music 
teacher teach a name song and designed a bulletin board with the student 
teacher theme. 
Distribution of responses relative to the competency of student 
teachers.—By virtue of the fact that students have been permitted to 
share the experience of student teaching, it is expected that certain 
competencies would have been developed. Table 32, page 7kf shows the 
responses to which the respondents indicated their agreement and dis¬ 
agreement to items related to teacher competency. "A" indicates agree¬ 
ment with the statement; nB,n inclined to agree; nC,M the respondent 
would not say, had no feelings one way or the other; ,rD,” inclined to 
disagree; and ”E,M disagree. The table shows: 
1. The majority of the respondents, thirty or 73.2 
per cent, agreed with the statement that Atlanta 
University Center has a responsibility to the 
public schools for providing an adequate program 
of preparation so that only qualified students 
will enter student teaching. Seven or 17.1 per 
cent were inclined to agree with reservations, 
three or 7*3 per cent expressed no opinion, and 
one or 2.U per cent disagreed. It is evidenced 
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TABLE 32 
DISTRIBUTION OF RESPONSES RELATIVE TO TEACHER COMPETENCY 
Items 
Frequencies Per Cent 
A* B# C* D* E* A* B* C* D* E* 
One 30 7 3 - 1 73.2 17.1 7.3 - 2.1* 
Two 16 9 k 6 6 39.0 21.9 9.8 11*. 7 ll*.7 
Three 38 3 - - - 92.7 7.3 - - - 
Four 30 11 - - - 73.2 26.8 - - - 
Five 19 12 2 2 6 1*6.3 * 29.2 1*.9 1*.9 11*. 7 
Six lk 7 10 12.2 3U.1 12.2 17.1 2l*.l* 
Seven 22 13 3 2 1 53.6 31.7 7.3 1*.9 2.1* 
*"AW - Agree; "Bn - Inclined to agree with reservations; "CM - 
Cannot say; wDtt - Inclined to disagree; "E" - Disagree. 
through the respondents that Atlanta University has 
a responsibility to the public schools. 
2. Sixteen or 39.0 per cent agreed with item two con¬ 
cerning variance in performance. Some 21.9 per cent 
were inclined to agree; four or 9.8 per cent had no 
opinion; and six or ll*.7 per cent disagreed. Accord¬ 
ing to the data, the respondents are of the opinion 
that the performance of student teachers from some 
schools is quite outstanding. 
75 
3. Thirty-eight or 92.7 per cent expressed agreement with 
item three relative to skill in problem solving and 
ability to help others. Three or 7*3 per cent were 
inclined to agree with reservations. 
1*. Thirty or 73*2 per cent agreed with the statement 
relative to skill in working with parents. Eleven 
or 26.8 per cent were inclined to agree with reserva¬ 
tions. 
5. A willingness to assume and execute short-term 
responsibilities was agreed to be an indication of 
competency by nineteen or 1*6.3 per cent, twelve or 
29.2 per cent were inclined to agree, two or i*»9 
per cent could not say, two or i*.9 per cent were 
inclined to disagree, and six or li*.7 per cent 
disagreed. 
6. Five or 12.2 per cent expressed an agreement to 
item six relative to student teachers being 
exploited. Fourteen or 3l*«l per cent were inclined 
to agree, five or 12.2 per cent were not able to say, 
seven or 17.1 per cent were inclined to disagree, and 
ten or 21*.1* per cent disagreed. The data indicate 
that the respondents are of the opinion that student 
teachers who are highly competent are exploited for 
their services 
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7. Twenty-two or 53»6 per cent agreed with the statement 
relative to planning, thirteen or 31 «7 per cent were 
inclined to agree, three or 7«3 per cent were not able 
to say, two or 1±*9 per cent were inclined to disagree, 
and one or 2.U per cent disagreed. The majority of 
the respondents indicated an agreement with the state¬ 
ment and were of the opinion that planning and the 
execution of the plans is an indication of a future 
effective teacher. 
More than half of the respondents agreed with statements one, 
three, four, and seven relative to Atlanta University's responsibility 
to the public schools, skill in problem solving, working with parents, 
and the type of planning and execution of the plans as indications of 
a future effective teacher. There was agreement with items two, five, 
and six, but not in a majority. More respondents were inclined to 
agree, with reservations, with number six regarding exploiting student 
teachers. 
Distribution of responses regarding rating scale of teacher 
competencies .—Rating of various competencies of student teachers from 
the colleges of the Atlanta University Center with whom the respondents 
have worked is presented in Table 33, page 77. Rating categories used 
are superior, good, average, and poor. The three letters "K," nL,n and 
"M" represent the colleges from which the student teachers have come. 
The textual information carries an analysis of the six areas involved in 
the rating of the student teachers. Item four consists of two parts; 
item six deals with specific subject matter areas. 
TABLE 33 
DISTRIBUTION CF RESPONSES RELATIVE TO THE RATING OF STUDENT TEACHERS' COMPETENCIES 
Frequencies Per Cent 
Superior Good Average Poor Superior Good Average 
K* L* M* K L M K L M K L M K L M K L M K L 
8 h it 26 31 31 7 5 1 19.5 9.8 9.8 63. it 75.6 75.6 17.1 12.2 
1 17 19 17 15 13 13 2.it itl.5 1*6.3 ltl.5 36.6 31.7 
1 2 1 11 13 12 17 17 17 1 1 2.it it.9 2 .it 26.8 31.7 29.2 itl.5 ltl.5 
9 it 9 17 17 17 lit 15 13 1 1 1 21.9 9.8 21.9 itl.5 Itl.5 itl.5 3lt.l 36.6 
9 it 9 10 17 17 13 15 1 1 1 21.9 9.8 21.9 2it.it itl.5 itl.5 31.7 36.6 
it 3 it 16 19 20 12 19 16 1 1 9.8 7.3 9.8 39.0 1*6.3 it8.7 29.2 lt6.3 
3 10 9 8 17 20 26 2 1 1 7.3 2it.lt 21.9 19.5 ltl.5 1*8.7 
) 3 2 1 17 11 9 13 10 15 9 9 8 7.3 it.9 2.it itl.5 26.8 21.9 29.2 2it.it 
1 3 6 lit 12 11 13 12 16 3 3 2 2.it 7.3 lit. 7 3it.l 29.2 26.8 31.7 29.2 
1 2 20 17 19 lit lit lit 1 1 2.it lt.9 U8.7 itl.5 lt6.3 3U.1 3it.l 
1 1 1 18 15 lit 17 15 17 1 2.it 2.it 2.it lt3.9 36.6 3lt.l ltl.5 36.6 
1 1 3 18 17 17 15 lit 12 2.it 2.it 7.3 it3.6 ill. 5 ltl.5 36.6 3it.l 
3 lit 13 13 17 15 lit 1 2 1 7.3 3it.l 31.7 31.7 itl.5 36.6 
5ges represent the same as C, MB, S Colleges in Appendix A 
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1. Eight or 19.5 per cent of the respondents, responding 
to item one regarding general preparation, rated 
students from K college, superior and four or 9*8 per cent 
rated student teachers from L and M colleges, superior. 
Twenty-six or 63.it per cent rated student teachers from 
K college, goodj and thirty-one or 75*6 per cent rated 
student teachers from L and M colleges, good. Five or 
12.2 per cent rated student teachers from L college, 
average; and one or 2.it per cent rated student teachers 
from L college, poor. From the data, the majority of 
the respondents are of the opinion that student teachers 
from K. L, and M colleges are equally prepared. 
2. To item two, one respondent or 2.it per cent rated student 
teachers from K college superior in problem solving and 
decision making. Seventeen or ijl.5 per cent rated student 
teachers from K college, good; nineteen or U6.3 per cent 
rated student teachers from L college, good; and seventeen 
or Jtl.5 per cent rated student teachers from M college, 
good. Fifteen or 36.6 per cent rated student teachers 
from K college, average; thirteen or 31.7 per cent 
rated student teachers from L college, average; and 
thirteen or 31.7 per cent rated student teachers from 
M college, average. 
3. Relative to item three, skill with working with parents, 
student teachers from K college were rated superior by 
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one or 2.1? per cent; two or U-9 per cent rated L college, 
superior? and one or 2.1? per cent rated M college, 
superior. Eleven or 26.8 per cent rated K college, good; 
thirteen or 31.7 per cent rated L college, goodj and 
twelve or 29*2 per cent rated M college, good. Seventeen 
or I4I.5 per cent rated K college, average? the same number 
or lil.5 per cent rated student teachers from L and M 
colleges, average. One or 2.1? per cent rated K and M 
colleges, poor. The respondents are of the general 
opinion that the student teachers of K, L, and M 
colleges are average in working with parents, 
ll. The data present the following ratings of student 
teachers’ competency with daily teaching plans and 
unit plans. 
a. Respondents have rated student teachers' competency 
with daily teaching plans as good. The numerical 
weighting is as follows. Nine or 21.9 per cent 
rated K college, superior? four or 9*8 per cent 
rated L college, superior? and nine or 21.9 per 
cent rated M college, superior. Seventeen or 
lil.5 per cent gave the same rating of good to 
L and M colleges. Fourteen or 3l?.l per cent 
rated K college, average? fifteen or 36.6 per 
cent rated L college, average? and one or 2.1? 
per cent rated student teachers from K. L, and 
M colleges, poor. 
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b. Relative to skill with unit plans, nine or 21.9 per 
cent of the respondents rated K college student 
teachers, superior; four or 9.8 per cent rated L 
college, superior; and nine or 21.9 per cent rated 
M college, superior. Ten or 2l*.l* per cent rated 
K college, good; seventeen or 1*1.5 per cent rated L 
college, good; and seventeen or ill.5 per cent rated 
M college, good. Thirteen or 31*7 per cent rated K 
college, average; fifteen or 36.6 per cent rated L 
college, average; and one or 2.1* per cent rated K, 
L, and M colleges poor. The opinion of the majority, 
as indicated by the data is, student teachers from 
K, L, and M colleges are competent in the skill of 
unit planning with a rating of good. 
5. Student teachers' competency in assuming responsibilities 
from K college was rated by four or 9.8 per cent of the 
respondents as superior; three or 7.3 per cent rated L 
college, superior; and four or 9.8 per cent of the 
respondents rated M college, superior. Sixteen or 
39.0 per cent rated K college good; nineteen or 1*6.3 
per cent rated L college, good; and twenty or 1*8.7 per 
cent rated M college, good. Twelve or 29.2 per cent 
rated K college, average; nineteen or 1*6.3 per cent 
rated L college, average; while one or 2.1* per cent 
rated K and M colleges, poor. The respondents are 
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of the opinion, indicated by the data, that student 
teachers from K, L, and M colleges are competent in 
assuming responsibilities with a rating of good. 
6. In subject matter areas, student teachers' ratings are 
presented. 
a. M college was rated superior by three respondents 
or 7.3 per cent in music; ten or 2l*»U per cent rated 
K college, good; nine or 21.9 per cent rated L college, 
good; eight or 19.5 per cent rated M college, goodj 
seventeen or 1*1.5 per cent rated K college, average; 
twenty or 1*8.7 per cent rated L college, average; 
twenty-six or 63.1* per cent rated M college, average; 
two or 1*.9 per cent rated K college, poor; and one or 
2.1* per cent rated M college, poor. The data indicate 
that the student teachers are not as competent in 
music as with other skills which have been analyzed. 
A rating of average has been expressed by the respond¬ 
ents. 
b. Three respondents or 7.3 per cent have rated K college, 
superior in manuscript writing; two or 1*.9 per cent 
rated L college, superior; one or 2.1* per cent rated M 
college, superior. Seventeen or 1*1.5 per cent rated 
K college, good; eleven or 26.8 per cent rated L 
college, good; and nine or 21.9 per cent rated M 
college, good. Twelve or 29.2 per cent rated K college, 
82 
average; ten or 2l*.l* per cent rated M college, 
average; fifteen or 36.6 per cent rated L college, 
average. Nine or 21.9 per cent rated K college, poor; 
nine or 21.9 per cent rated L college, poor; and 
eight or 19.5 per cent rated M college, poor. From 
the data, there is an indication that K college has 
a higher rating of the skill, but it is of interest 
to note the increase in responses given to the rating 
of poor by the respondents. This leans towards the 
assumption that there is a need for this skill to be 
perfected. 
c. In the area of art, one respondent or 2.1* per cent rated 
K college, superior; three or 7.3 per cent rated L 
college, superior; and six or li*.7 per cent rated M 
college, superior. Fourteen or 31+.1 per cent rated 
K college, good; twelve or 29.2 per cent rated L 
college, good; and eleven or 26.8 per cent rated M 
college, good. Thirteen or 31.7 per cent rated K 
college, average; twelve or 29.2 per cent rated L 
college, average; and sixteen or 39*0 per cent rated 
M college, average. Three or 7.3 per cent rated K 
college, poor; three or 7.3 per cent rated L college, 
poor; and two or U»9 per cent rated M college, poor. 
The data indicate that K, L, and M colleges1 student 
teachers share about the same rating in artistic 
ability, a rating of good for the three. 
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d. In the area of language arts, one respondent or 2.1* 
per cent rated K college, superior; and two or 1*.9 
per cent rated M college, superior. Twenty or 1*8.7 
per cent rated K college, good; seventeen or 1*1.5 
per cent rated L college, good; and nineteen or 1*6.3 
per cent rated M college, good. Fourteen or 3k»l 
per cent rated K college, average; fourteen or 3l*«l 
per cent rated L college, average; and fourteen or 
3U»1 per cent rated M college, average. One or 
2.1* per cent rated L college, poor; and one or 2.1* 
per cent rated M college, poor. The data indicate 
that the respondents are of the opinion that the 
student teachers with whom they have worked are 
good in language arts. 
e. In the area of arithmetic, one respondent or 2.1* 
per cent rated K college, superior; one or 2.1* per 
cent rated L college, superior; and one or 2.1* per 
cent rated M college, superior. Eighteen or 1*3.9 
per cent rated K college, good; fifteen or 36.6 per 
cent rated L college, good; and fourteen or 31*.1 
per cent rated M college, good. Seventeen or 1*1.5 
per cent rated K college, average; fifteen or 36.6 
per cent rated L college, average; and seventeen 
or 1*1.5 per cent rated M college, average. One or 
2.1* per cent rated L college, poor. The data are 
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an indication that the respondents are of the opinion 
that student teachers from K, L, and M colleges are 
well prepared in arithmetic. 
f. In the area of social studies, one respondent or 2.1» 
per cent rated K college, superior; one or 2.1» per 
cent rated L college, superior; and three or 7.3 
per cent rated M college, superior. Eighteen or 
i»3.9 per cent rated K college, good; seventeen or 
1»1.5 per cent rated L college, good; and seventeen or 
1»1.5 per cent rated M college, good. Fifteen or 36.6 
per cent rated K college, average; fourteen or 3l».l 
per cent rated L college, average; and twelve or 29.2 
per cent rated M college, average. The respondents, 
by the responses, have expressed the opinion that 
student teachers of K, L, and M colleges are competent 
in social studies, according them a rating of good. 
g. In the area of science, three or 7.3 per cent rated 
M college, superior. Fourteen or 3l».l per cent 
rated K college, good; thirteen or 31.7 per cent 
rated L college, good; and thirteen or 31.7 per 
cent rated M college, good. Seventeen or 1»1.5 per 
cent rated K college, average; fifteen or 36.6 per 
cent rated L college, average; and fourteen or 3l».l 
per cent rated M college, average. One or 2.1» per 
cent rated K college, poor; two or 1».9 per cent 
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rated L college, poor; and one or 2.U per cent 
rated M college, poor. The respondents have 
expressed the opinion of average competency in 
the area of science for K, L, and M colleges* 
student teachers. 
Distribution of responses relative to reasons for variance in 
performance of student teachers.—The opinions of respondents to the 
variance in performance of student teachers are shown in Table 3U» 
TABLE 3k 
DISTRIBUTION OF RESPONSES RELATIVE TO VARIANCE IN PERFORMANCE OF 
STUDENT TEACHERS 
Items Frequencies Per Cent 
Supervision 9 21.9 
Teacher Education 17 1|1.5 
Student's Interest 11 26.8 
Student Preparation 1 2.U 
Needs and Abilities 1 2.h 
Financial and Home 
Problems 1 2.U 
Individual Differences 1 2.k 
Total ill 100.0 
Nine or 21.9 per cent were of the opinion that supervision causes the 
variance; seventeen or Ul.Jj per cent felt that the variance is due to the 
teacher education program; eleven or 26.8 per cent indicated student’s 
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interest as being the reason; four or 9*8 per cent of the respondents 
were of the opinion that: (l) student preparation, (2) needs and abil¬ 
ities, (3) financial and home problems, and (I).) individual differences 
are the major causes for the variance in performance of student teachers. 
From the data presented, the majority of respondents feels strongly that 
the teacher education program is the factor to which the variance can be 
attributed. 
Distribution of responses relative to the number of colleges 
represented during supervision of student teachers.—Table 35 below 
reveals the number of colleges involved during the years of supervising 
student teachers. Thirty or 73»2 per cent of the respondents have been 
involved with three of the colleges of the Atlanta University Center 
during the years that student teachers have been supervised. Ten or 
21;.U per cent have worked with two of the colleges, and one or 2.1; per 
cent has worked with one college. 
TABLE 35 
DISTRIBUTION OF RESPONSES RELATIVE TO NUMBER OF COLLEGES INVOLVED DURING 
SUPERVISION OF STUDENT TEACHING 
No. of Colleges in 
University Center Frequencies Per Cent 
3 30 73.2 
2 10 2U.U 
1 1 2.U 
Total la 100.0 
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A further analysis of the data reveals that the thirty respond¬ 
ents have worked with student teachers from K, L, and M colleges. Three 
of the respondents have worked with students from K and L colleges; 
three have worked with student teachers from K and M colleges; and four 
have worked with student teachers from K college only. The data show 
that the majority of the respondents have been involved with three of 
the colleges which place emphasis on elementary education in the Uni¬ 
versity Center. 
Distribution of responses relative to differences of performances 
of student teachers.—Table 36 reveals the opinions of the respondents 
relative to the differences of performance of those student teachers of 
K, L, and M colleges. Eight or 19.5 per cent feel that there is much 
TABLE 36 
DISTRIBUTION OF RESPONSES RELATIVE TO DIFFERENCES OF PERFORMANCE 
Difference 
K, L, M College Frequencies Per Cent 
Much 8 19.5 
Some 37 90.2 
No 27 65.8 
No Comment 5 12.2 
difference in the performances of student teachers from K, L, and M col¬ 
leges. Twenty-seven or 65.8 per cent are of the opinion that there is 
no difference? thirty-seven or 90.2 per cent agree there is some differ¬ 
ence; and five or 12.2 per cent made no comment. The data reveal that the 
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majority of respondents are of the opinion that there is a difference in 
the performances of student teachers from K, L, and M colleges. The 
highest frequency is given "some difference," and the lowest frequency is 
given to "no comment." 
Distribution of responses relative to experiences offered in the 
student teaching program.—Realizing that student teaching should provide 
opportunities for students to experience the complete role of the teacher 
in numerous aspects of the profession, respondents have expressed agree¬ 
ment and disagreement to items one through six shown in Table 37* The 
degree of agreement is indicated by the letters A, B, C, D, and E. The 
interpretation of these letters iss "A" - agree with statement; "B" - 
inclined to agree (with reservations); "C" - Cannot say; "D" - inclined 
to disagree; and "E" - disagree. 
TABLE 37 
DISTRIBUTION OF RESPONSES RELATIVE TO EXPERIENCES OFFERED 
Frequencies Per Cent 
A B C D E A B C D 
One 31 10 75.6 2U.U 
Two 39 2 95.1 U.9 
Three 31 10 75.6 2lwl* 
Four 25 8 3 5 61.0 19.5 7.3 12.2 
Five 32 8 l 78.1 19.5 2.U 
Six 26 9 U 2 63.U 21.9 9.8 U.9 
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The data are analyzed in the following manner: 
1. Thirty-one or 7!?.6 per cent of the respondents agreed 
with the statement relative to the experiences offered 
being examined in the light of the contributions they 
make; 2U»U per cent were inclined to agree. 
2. Thirty-nine or 95-1 per cent agreed with the statement 
that student teachers should have many and varied 
experiences in assuming roles in the classroom 
teaching? two or 1*.9 per cent were inclined to agree. 
3. Thirty-one or 75*6 per cent agreed with the statement 
that student teachers should have experiences in using 
personal and professional resources in the solution of 
educational problems? ten or 2li.U per cent were inclined 
to agree. 
k- Twenty-five or 6l.O per cent agreed with the statement 
concerning student teachers' having experiences with 
parents and professional staff in curriculum develop¬ 
ment? eight or 19.5 per cent were inclined to agree? 
three or 7.3 per cent could not say? and five or 12.2 
per cent were inclined to disagree. 
5. Thirty-two or 78.1 per cent agreed with the statement 
relative to the public schools of Atlanta, Georgia, 
fostering understanding of the contributions made by 
its personnel to the total school program? eight or 
19.5 per cent were inclined to agree? and one or 2.U 
per cent was inclined to disagree. 
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6. Twenty-six or 63.i; per cent agreed with the statement 
that student teachers should participate in administra¬ 
tive experiences involving the administrators and 
resource personnel; nine or 21.9 per cent were inclined 
to agree; four or 9.8 per cent could not say; and two 
or 4.9 per cent were inclined to disagree. 
The data gathered show that the respondents are of the opinion 
that, for an effective program of student teaching, its experiences must 
be many and purposeful. This statement received the highest frequency 
while experiences with parents and professional staff in curriculum 
making received the lowest. The majority of the respondents agreed with 
all items; there were sane who agreed with reservations; fewer still who 
could not say; and others who were inclined to disagree. There were no 
total disagreements. 
Distribution of responses relative to experiences offered in 
selected elementary schools.—Table 38» pages 91 and 92, shows the 
extent various experiences are made available to student teachers in 
selected elementary schools. The availability has a numerical ranking 
with five being the highest moving in descending order to zero, indi¬ 
cating the experience is offered, the degree of the offering, and it 
is not offered as an experience for the student teachers. A compila¬ 
tion of the responses reveals the following. 
1. Thirty-one or 75.6 per cent gave the highest rating of 
five to conferring with teachers and pupils; three or 7.3 
per cent, four; four or 9.8 per cent, three; two or U«9 
per cent, two; and one or 2.b per cent, zero. 
TABLE 38 
DISTRIBUTION OF RESPONSES RELATIVE TO EXPERIENCES OFFERED* 
Items 
Frequencies Per Cent 
5 1* 3 2 1 0 5 1* 3 2 1 0 
One 31 3 1* 2 1 75.6 7.3 9.8 1*.9 2.1* 
Two 16 6 9 5 2 2 39.0 ll*.7 21.9 12.2 1*.9 1*.9 
Three 31 8 1 1 75.6 19.5 2.1* 2.1* 
Four 30 1* 6 1 73.2 9.8 1U.7 2.1* 
Five 13 19 5 1 2 1 31.7 1*6.3 12.2 2.1* 1*.9 2.1* 
Six 32 1* 1* 1 78.0 9.8 9.8 2.1* 
Seven 17 10 8 1 3 2 ia.5 2i*.l* 19.5 2.1* 7.3 1*.9 
Eight 25 10 6 60.9 2U.U li*.7 
Nine 18 13 7 1 1 1 1*3.9 31.7 17.1 2.1* 2.1* 2.1* 
Ten 17 13 5 2 2 2 ia.5 31.7 12.2 1*.9 1*.9 1*.9 
Eleven 10 13 10 1* 1 3 2l*.l* 31.7 2U.U 9.8 2.1* 7.3 
Twelve 28 3 l 1* 2 3 68.3 7.3 2.1* 9.8 1*.9 7.3 
Thirteen 16 12 8 2 1 2 39.0 29.2 19.5 i*.9 2.1* i*.9 
TABLE 38—Continued 
Items 
Frequencies Per Cent 
5 k 3 2 1 0 5 ii 3 2 1 0 
Fourteen 16 11 h 8 1 2 39.0 26.8 9.8 19.5 2.U U.9 
Fifteen 10 5 6 3 3 IU 2U.ii 12.2 lii.7 7.3 7.3 3U.1 
Sixteen 5 U h 1 3 2ii 12.2 9.8 9.8 2.ii 7.3 58.5 
Seventeen 17 6 7 3 2 6 Ui.5 lil.7 17.1 7.3 U.9 lii.7 
Eighteen 3 3 5 1 29 7.3 7.3 12.2 2.il 70.7 
Nineteen 3 h 6 3 2 23 7.3 9.8 111 «7 7.3 ii.9 56.0 
Twenty 8 h 6 1 3 19 19.5 9.8 lii.7 2.U 7.3 U6.3 
Twenty-one 15 S 7 h 10 36.6 12.2 17.1 9.8 2ii.il 
Twenty-two 26 h 6 h 1 63.U 9.8 lii.7 9.8 2.U 
Twenty-three 28 10 2 1 68.3 2ii.ii ii-9 2.U 
Twenty-four 7 3 5 1; 22 17.1 7.3 12.2 9.8 53.6 
«This chart represents the extent to which various experiences are offered in the elementary 
school. 
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2. Sixteen or 39.0 per cent rated five, observing parent 
teacher conferences? six or lU-7 per cent, four; nine 
or 21.9 per cent, three? five or 12.2 per cent, two? 
two or 1?.9 per cent, one? and two or 1?«9 per cent, 
zero. 
3. Thirty-one or 75.6 per cent rated five, planning and 
developing effective learning experiences for children? 
eight or 19.3 per cent, four? one or 2.1? per cent, two? 
and one or 2.1? per cent, zero. 
1?. Thirty or 73*2 per cent rated five, participating in all 
aspects of teaching with supervising teacher? four or 9.8 
per cent, four? six or ll?.7 per cent, three? one or 2.1? 
per cent, two? and one or 2.1? per cent, zero. 
5. Thirteen or 31.7 per cent rated five, collecting and 
recording data about children? nineteen or 1*6.3 per cent, 
four? five or 12.2 per cent, three? one or 2.1? per cent, 
two? two or 1?.9 per cent, one? and one or 2.1? per cent, 
zero. 
6. Thirty-two or 78.0 per cent rated five, selecting and 
using appropriate materials with children? four or 9.8 
per cent, four? four or 9*8 per cent, three? and one or 
2.1? per cent, zero. 
7. Seventeen or 1?1.5 per cent rated five, consulting appro¬ 
priate personnel to help with professional problems? ten or 
2l?.l? per cent, four? eight or 19.5 per cent, three? one or 
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2.1* per cent, two; three or 7.3 per cent, one; and 
two or 1**9 per cent, zero. 
8. Twenty-five or 60.9 per cent rated extending knowledge 
through utilization of professional books and materials, 
five? ten or 2l*.l* per cent, four; and six or ll*.7 per 
cent, three. 
9. Eighteen or 1*3.9 per cent rated exploring local resources 
for personal and professional benefits, five; thirteen 
or 31.7 per cent, four; seven or 17.1 per cent, three; 
one or 2.1* per cent, two; and one or 2.1* per cent, zero. 
10. Seventeen or 1*1.5 per cent rated utilizing personal 
hobbies, five; thirteen or 31.7 per cent, four; five or 
12.2 per cent, three; two or 1*.9 per cent, two; two or 
1*.9 per cent, one; and two or 1*.9 per cent, zero. 
11. Ten or 2l*.l* per cent rated studying and exploring the 
community, five; thirteen or 31*7 per cent, four; ten or 
2l*.l* per cent, three; four or 9.8 per cent, two; and four 
or 9.8 per cent, zero. 
12. Twenty-eight or 68.3 per cent rated participating in 
faculty meetings, five; three or 7.3 per cent, four; one 
or 2.1* per cent, three; four or 9.8 per cent, two; two or 
1*.9 per cent, one; and three or 7.3 per cent, zero. 
. Sixteen or 39.0 per cent rated arranging for resource 
people to visit the classroom, five; twelve or 29.2 per 
cent, four; eight or 19.5 per cent, three; two or 1*.9 
per cent, one; and two or 1*.9 per cent, zero. 
13 
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llj.. Sixteen or 39.0 per cent rated observing in different 
classrooms, five; eleven or 26.8 per cent, four; four or 
9.8 per cent, three; eight or 19*5 per cent, two; one or 
2.U per cent, one; and two or 1*.9 per cent, zero. 
15. Ten or 2i;.li per cent rated attending meetings of local, 
state, and regional organizations, five; five or 12.2 per 
cent, four; six or lli.7 per cent, three; three or 7.3 per 
cent, one; fourteen or 3^.1 per cent, zero. 
16. Five or 12.2 per cent rated visiting homes with visiting 
teacher, five; four or 9.8 per cent, four; four or 9.8 
per cent, three; one or 2.U per cent, two; three or 7*3 
per cent, one; and twenty-four or 58.5 per cent, zero. 
17. Seventeen or ljl.5 per cent rated home visits with 
supervising teacher, five; six or lk»l per cent, four; 
seven or 17.1 per cent, three; three or 7.3 per cent, 
two; two or I4—9 per cent, one; and six or II4..7 per cent, 
zero. 
18. Three or 7.3 per cent rated observing in various schools 
with supervisor, five; three or 7.3 per cent, four; five 
or 12.2 per cent, three; one or 2•U per cent, two; and 
twenty-nine or 70.7 per cent, zero. 
. Three or 7.3 per cent rated observing the speech 
correctionist or other special consultants, five; four or 
9.8 per cent, four; six or ll*.7 per cent, three; three or 
7.3 per cent, two; two or U.9 per cent, one; and twenty- 
three or 56.0 per cent, zero. 
19 
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20. Eight or 19.î> per cent rated working with secretary 
and cafeteria staff, five; four or 9.8 per cent, four; 
six or lit.7 per cent, three; one or 2.1; per cent, two; 
three or 7*3 per cent, one; and nineteen or I4.6.3 per 
cent, zero. 
21. Fifteen or 36.6 per cent rated working with other class¬ 
room teachers on school problems, five; five or 12.2 
per cent, four; seven or 17*1 per cent, three; four or 
9.8 per cent, two; and ten or 2l;.l; per cent, zero. 
22. Twenty-six or 63.1; per cent rated participation in P. 
T. A. meetings, P. T. A. projects, and assembly 
programs, five; four or 9.8 per cent, four; six or 
II4..7 per cent, three; four or 9.8 per cent, two; and 
one or 2.1; per cent, zero. 
23. Twenty-eight or 68.3 per cent rated participating in 
field trips and festivals, five; ten or 21;.1; per cent, 
three; and one or 2.1; per cent, zero. 
21;. Seven or 17.1 per cent rated participating in camping 
activities, five; three or 7*3 per cent, four; five or 
12.2 per cent, three; four or 9.8 per cent, one; and 
twenty-two or 53*6 per cent, zero. 
The highest frequencies were given to the following experiences: 
1. Conferring with teachers and pupils. 
2. Planning and developing effective learning experiences. 
3. Participating in all aspects of teaching with supervising 
teacher. 
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U. Selecting and using appropriate materials. 
Extending knowledge through utilization of professional 
books and materials. 
6. Participating in faculty meetings. 
7. Participating in P. T. A. meetings, P. T. A. projects, and 
assembly programs. 
8. Participating in field trips. 
The lowest frequencies were accorded the following experiences» 
1. Observing in various schools with supervisor. 
2. Observing speech correctionist and other special consultants. 
3. Visiting homes with visiting teacher. 
U. Participating in camping activities. 
The responses of the respondents indicate that there are a number 
of stimulating and enriching experiences being offered in the selected 
schools for the growth of the student teachers. 
Distribution of responses relative to supervision.—Supervision 
is an assisting process to help student teachers' development of basic 
skills and understandings necessary in teaching. Knowing the many 
factors involved, the respondents have expressed certain opinions that 
are shown in Table 39, page 98. 
An analysis of the data is presented. 
1. Forty-one or 100.0 per cent of the respondents recorded 
"yes" to item one, concerning the student teacher's being 
informed at the beginning of the student teaching experience 
of his responsibilities. 
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TABLE 39 
DISTRIBUTION OF RESPONSES RELATIVE TO SUPERVISION 
Items 
Frequencies Per Cent 
Yes No u* Yes No U* 
One la 100.0 
Two la 100.0 
Three ia 100.0 
Four 39 2 95.1 li.9 
Five 33 3 5 80.5 7.3 12.2 
Six 1*0 1 97.6 2.U 
■#U - Undecided. 
2. Forty-one or 100.0 per cent responded "yes" to item 
two regarding the importance of helping the student 
teacher to recognize and understand each pupil in 
relation to all of his activities. 
3. Forty-one or 100.0 per cent agreed affirmatively to 
item three relative to exhibiting the feeling that 
the student teacher is working with you and not 
for you. 
U. Thirty-nine or 99*1 per cent responded "yes" to 
item four relative to the type of environment that 
should be created that will enable the student 
teacher to develop and maintain good relations 
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with the community; two or U.9 per cent of the 
respondents were undecided. 
5. Thirty-three or 80.5 per cent of the respondents 
responded affirmatively to item five concerning 
supervision having kept pace with the changes in 
education^ three or 7.3 per cent responded "no"; 
and five or 12.2 per cent were undecided. 
6. Forty or 97.6 per cent responded "yes" to item six 
regarding supervision being a cooperative, assisting, 
and guiding process; two or 2.1j per cent responded 
"no." 
It is evident that the respondents are cognizant of the princi¬ 
ples involved in adequate supervision. With the knowledge of what should 
be done, there is an indication that the majority of respondents exer¬ 
cise these principles in a commendable way. 
Distribution of responses relative to supervisory practices of 
college supervisors.—Based on the total number of responses given for 
each subject involved, the data as shown in Table IjO, page 100, are 
relative to the ratings given by the respondents of the supervisory 
practices in selected elementary schools. The ratings covered the 
entire range—a high of five and a low of one. An analysis of the 
data follows: 
1. Twenty-four or 58.5 per cent of the respondents 
rated R five in regard to the practice of college 
supervisors and student teachers examining together 
the principles of effective teaching. Twenty-one 
TABLE UO 
DISTRIBUTION OF RESPONSES RELATIVE TO THE SU 
Frequencies 
5 it 3 2 1 5 
Items 
R** nvnç R ¥ R w R ¥ R W R W 
One 2k 21 5 7 3 5 1 58.5 51.2 
Two 21 9 9 10 3 8 3 3 3 51.2 21.9 
Three 26 2k k 6 3 3 2 3 63.it 58.5 
Four 20 11 k 8 it 6 it 7 2 3 it8.7 26.8 
Five 9 7 2 5 it 3 5 17 18 21.9 17.1 
Six 2k 20 6 9 it it 1 58.5 U8.7 
Seven 27 18 k 7 it it 1 1 65.8 it3.9 
•^College Supervisors. 
**R and W represent the same as A and B in Appendix A 
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or 5l.2 per cent rated ¥, five; five or 12.2 per cent rated 
R, four; seven or 17.1 per cent rated W, four; three or 
7.3 per cent rated R, three; five or 12.2 per cent rated 
W, three; and one or 2.U per cent rated ¥, one. 
2. Relative to the number of visits being adequate for the 
student teaching period, twenty-one or £l.2 per cent rated 
R, five; nine or 21.9 per cent rated W, five; nine or 21.9 
per cent rated R, four; ten or 2k»h per cent rated W, four; 
three or 7.3 per cent rated R, two; and three or 7.3 per 
cent rated W, one. 
3. Twenty-six or 63. U per cent rated R, five in regards to 
individual conferences being held after each visit with 
the student teacher. Twenty-four or 58.5 per cent rated 
W, five; four or 9*8 per cent rated R, four; six or ll*.7 
per cent rated W, four; three or 7«3 per cent rated ¥, 
three; two or U.9 per cent rated R, one; and three or 7.3 
per cent rated W, one. 
k. Twenty or 1*8.7 per cent rated R, five, in regards to three- 
way conferences being held after each visit; eleven or 
26.8 per cent rated W, five; four or 9.8 per cent rated R, 
four; eight or 19.5 per cent rated W, four; four or 9.8 
per cent rated R, three; six or lU.7 per cent rated W, 
three; four or 9.8 per cent rated R, two; seven or 17.1 
per cent rated ¥, two; two or i*.9 per cent rated R, one; 
and three or 7.3 per cent rated ¥, one. 
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5. Nine or 21.9 per cent rated R, five, relative to four-way 
conferences being held more than once during the student 
teaching experience5 seven or 17.1 per cent rated W, five; 
two or 1*.9 per cent rated W, four; five or 12.2 per cent 
rated R, three; four or 9.8 per cent rated W, three; three 
or 7.3 per cent rated R, two; five or 12.2 per cent rated 
W, two; seventeen or 1*1.5 per cent rated R, one; and 
eighteen or 1*3.9 per cent rated W, one. 
6. Relative to constructive criticism being offered, twenty- 
four or 58.5 per cent rated R, five; twenty or 1*8.7 per cent 
rated W, five; six or ll*.7 per cent rated R, four; nine or 
21.9 per cent rated W, four; four or 9*8 per cent rated R, 
three; four or 9.8 per cent rated W, three; and one or 2.1* 
per cent rated W, two. 
7. Twenty-seven or 65.8 per cent rated R, five, in regards to 
the principle of supervision being a supportive, assisting, 
and sharing role rather than directing; eighteen or 1*3.9 
per cent rated ¥, five; four or 9.8 per cent rated R, four; 
seven or 17.1 per cent rated W, four; four or 9.8 per cent 
rated R, three; four or 9.8 per cent rated W, three; one 
or 2.1* per cent rated R, two; and one or 2.1* per cent rated 
W, two. 
From the total number of responses given, the respondents were of 
the opinion that some practices of each supervisor are rated higher than 
the other. The largest number of responses in the five categories was 
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accorded R. On this weighting, the respondents indicate a lean towards 
the practices of R. 
Distribution of the responses relative to the strengths of the 
student teaching program»—Table I4I, page 10U, shows the distribution of 
responses given by the respondents relative to the strengths of the pro¬ 
gram in selected elementary schools. The following statements are a 
compilation of those written responses. 
1. Seven or 17.1 per cent expressed the freedom in participation 
in all phases of the school's program. 
2. Three or 7.3 per cent listed the democratic feeling exhibited 
towards student teachers. 
3. Two or U.9 per cent felt the principal and student teacher 
conferences were valuable. 
U. One or 2.it per cent indicated the strong points of the 
student teacher were incorporated in the school's program. 
5>. An adequate orientation program geared towards the elimina¬ 
tion of fear was expressed by one or 2.U per cent. 
6. Three or 7*3 per cent noted the acceptance of students as 
assistant teachers. 
7. Three or 7.3 per cent considered the fact that all facilities 
were made available to student teachers. 
8. The manner in which the student teacher is acquainted with 
the school was expressed by one or 2.U per cent. 
9. Six or lli.7 per cent stressed the positive attitude of the 
entire school towards the student teaching program. 
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TABLE la 
DISTRIBUTION OF THE RESPONSES RELATIVE TO THE STRENGTHS 
STUDENT TEACHING PROGRAM 
OF THE 
Responses Frequencies Per Cent 
One 7 17.1 
Two 3 7.3 
Three 2 h*9 
Four 1 2.1* 
Five 1 2.1* 
Six 3 7.3 
Seven 3 7.3 
Eight 1 2.1* 
Nine 6 li*.7 
Ten 2 1*.9 
Eleven 2 i*»9 
Twelve k 9.8 
Thirteen k 9.8 
Fourteen 3 7.3 
Fifteen 3 19.5 
10. Two or 1*.9 per cent listed qualified supervising teachers. 
11. Two or 1*.9 per cent considered positive student teacher- 
teacher pupil relationship. 
• Four or 9.8 per cent considered the feeling of security 
given student teachers by supervising teachers. 
12 
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13. The genuine opportunity offered student teachers for 
professional growth was given by four or 9.8 per cent. 
lU. The opportunity provided to observe grades other than the 
one assigned was stated by three or 7.3 per cent. 
15. Eight or 19.5 per cent expressed the cooperativeness of 
teachers, principal, college supervisors, and student 
teachers. 
The greatest strengths of the program as indicated by the fre¬ 
quencies of the responses ares the cooperativeness of teachers, prin¬ 
cipal, college supervisors, and student teachers and the acceptance of 
the students as assistant teachers. The two items of least strength as 
indicated by the frequencies of responses ares the strong points of the 
student teacher being incorporated in the school's program and the orien¬ 
tation program geared toward the elimination of fear. The responses have 
indicated the strengths of the program in the schools of the respondents. 
It would seem that the programs are adequate for the statements given 
have been of the same nature which authorities have agreed must exist 
if a program is to be effective. 
Distribution of responses relative to the weaknesses of the pro¬ 
gram.—Table 1*2, page 106, shows the numerical distribution of responses 
relative to the weaknesses of the program. The corresponding textual 
responses and the interpretations are as follows : 
1. Three or 7.3 per cent expressed as a weakness the 
confinement to the classroom. 
. Two or k»9 per cent felt that opportunities are not 





OF RESPONSES RELATIVE TO THE WEAKNESSES OF 
TEACHING PROGRAM 
THE STUDENT 
Responses Frequencies Per Cent 
One 3 7.3 
Two 2 U.9 
Three 2 U.9 
Four 1* 9.8 
Five 2 U.9 
Six 2 U.9 
Seven it 9.8 
Eight 7 17.1 
Nine 5 12.2 
Ten 10 2U.U 
Eleven 10 2U.U 
Twelve 9 21.9 
Thirteen 3 7.3 
Fourteen 3 7.3 
Fifteen 7 17.1 
3. Two or U»9 per cent expressed the lack of time for 
observation on different grade levels. 
1*. Four or 9*8 expressed inadequate four-way conferences. 
5. Two or i|«9 per cent indicated the assignment of student 
teachers to a non-certified supervising teacher. 
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6. The lack of a coordinator in the school was expressed 
by two or U»9 per cent. 
7. Four or 9*8 per cent regarded the limited time provided 
for student teachers to observe and work with children 
prior to the student's actual teaching. 
8. The dictatorial attitude of the principal toward student 
teachers and supervising teachers was expressed by 
seven or 17.1 per cent of the respondents as a weakness. 
9. The failure of supervising teachers to give enough time 
to constructive criticism of students for fear of their 
college failure was indicated by five or 12.2 per cent. 
10. Ten or 2luU Per cent expressed concern over the lack of 
competency in manuscript writing. 
11. Ten or 2ii.lt per cent expressed objections to the assign¬ 
ment of student teachers to supervising teachers who 
were not interested in the program. 
12. The unpleasant attitude of non-supervising teachers was 
considered by nine or 21.9 per cent. 
13. Three or 7.3 per cent felt that the inability on the part 
of the supervising teacher to give a grade or make recom¬ 
mendations to the board constituted a weakness. 
ll;. The assignment of student teachers to departmentalized 
classes was felt to be a weakness by three or 7.3 per cent. 
l£. Limited supervision given the student teacher was expressed 
by seven or 17.1 per cent as a weakness. 
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The highest frequencies were given to the lack of competency in 
manuscript writing, the assignment of student teachers to supervising 
teachers who are not interested in the program, and the dictatorial 
attitude of principals. The respondents also accorded limited super¬ 
vision with a high frequency. It is felt, without adequate supervision, 
the program tends to lose its effectiveness. 
Distribution of responses relative to the improvement of the 
program. —Table 1*3 below shows the distribution of the respondents’ 
responses relative to the improvement of the program. The following 
statements represent those given as suggestions. 
TABLE U3 
DISTRIBUTION OF RESPONSES RELATIVE TO THE IMPROVEMENT OF THE 
STUDENT TEACHING PROGRAM 
Responses Frequencies Per Gent 
One h 9.8 
Two 5 12.2 
Three h 9.8 
Four 2 U.9 
Five 5 12.2 
Six 8 19.5 
Seven 12.2 
Eight 10 2U-1* 
Nine h 9.8 
Ten 1 2.U 
Eleven 2 U.9 
Twelve 3 7.3 
Thirteen 7 17.1 
Fourteen k 9.8 
Fifteen 2 U-9 
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1* Four or 9»8 per cent suggested frequent visits with 
supervising teacher before actual teaching begins. 
2. Five or 12.2 per cent shared the opinion of having 
student teaching experiences before the fourth quarter. 
3. Four or 9.8 per cent suggested exposing the student teachers 
in reading and arithmetic courses to some of the textbooks 
and guides used in various grades. 
U. Two or U.9 per cent indicated having student teachers par¬ 
ticipate in reading and arithmetic demonstrations in order 
to get better understanding of teaching the subjects. 
5. Institution of a program whereby students can review or 
actually study materials to be taught was a suggestion 
shared by five or 12.2 per cent of the respondents. 
6. More careful screening of student teachers was given 
by eight or 19»5 per cent of the respondents. 
7. Five or 12.2 per cent were of the opinion that more 
emphasis should be placed on music and penmanship in 
order to improve the program. 
8. Ten or 2l|.lj per cent suggested the lengthening of the 
internship period from nine to twelve weeks. 
9. Four or 9*8 per cent proposed the assignment of student 
teachers to supervising teachers with ten or more years 
of experience as a suggestion. 
10. One or 2.1* per cent made the suggestion that the selection 
of tenure teachers as supervising teachers would improve 
the program. 
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n. Two or ii.9 per cent suggested that some actual classroom 
teaching be done by the conege supervisors. 
12. Observation on several grade levels before actual teaching 
begins was given by three or 7*3 per cent of the respond¬ 
ents. 
13. An evaluation of the teacher education program being 
presently pursued by student teachers was suggested by 
seven or 17.1 per cent of the respondents. 
Il|. Four or 9.8 per cent suggested that the supervising 
teacher be permitted to give the grade for the student 
teaching experience. 
lï>. Two or U.9 per cent of the respondents were of the 
opinion that a handbook designed for the principal, 
supervising teacher, and student teacher would have 
its bearing on the improvement of the program. 
It has been indicated by the respondents that the program in its 
entirety has its strengths and weaknesses. The suggestion concerning the 
lengthening of the internship period received the highest frequency. The 
respondents are of the opinion that a longer period of involvement would 
enhance the student teaching program. It is felt by a number of parti¬ 
cipants in this study that a more careful screening of student teachers 
should be done. If the more capable and conscientious are permitted to 
engage in the experience, the program will be stronger in the development 
of effective teachers. Many of the respondents feel that the present 
teacher education program pursued by the student teachers in the Atlanta 
University Center should be evaluated. They are of the opinion that 
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student teachers cannot be any better than the teacher education program 
in which they were trained. Student teaching experiences before the 
fourth quarter seem to be the feeling of a large number of respondents. 
During the latter part of the school year, there are numerous activities 
which are necessary for the closing of school. It is felt that many of 
the basic principles that are vital to a beginning teacher are not 
carried out as effectively during this time as earlier in the school 
year. It is for that reason that the respondents are of the opinion 
that the student teaching experience should come before the latter part 
of the school year. 
CHAPTER IH 
SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 
Introductory statement.—The purpose of this chapter is to sum¬ 
marize the study and to make what seem to be warranted conclusions, im¬ 
plications, and recommendations. 
Statement of problem.—This study was designed to obtain opin¬ 
ions and/or responses to questions from certified supervising teachers 
in selected elementary schools of Atlanta, Georgia, regarding the 
effectiveness of the student teaching program as offered in the Atlanta 
University Center. More specifically, the study proposed to determine 
the administrative procedures in implementing the program, the expe¬ 
riences offered, the student teachers' competency, the adequacy of 
supervision, the number of students in the program according to sex, and 
the number of certified supervising teachers. 
Evolution of the problem.—For a number of years, the writer has 
been a certified supervising teacher of student teachers in an elemen¬ 
tary school of Atlanta, Georgia. Knowing the program of that school, as 
well as the various experiences in which the student teachers engage, 
the writer was eager to obtain opinions from other certified supervising 
teachers of the effectiveness of the program as it operates in selected 
elementary schools of the Atlanta Public School System. 
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Contribution to educational knowledge.—A study of this nature 
could help make a more accurate appraisal of the effectiveness of the 
student teaching program and help to build a stronger one in all par¬ 
ticipating elementary schools since the data were secured from persons 
actively engaged in the program. 
Purpose of the study.—The major purpose of this study was to 
obtain opinions and/or responses to questions from certified supervising 
teachers of the effectiveness of the student teaching program in selected 
elementary schools of Atlanta, Georgia. 
Limitation of the study.—This study was limited to forty-one 
certified supervising teachers and eleven principals of selected schools 
whose enrollees were predominantly Negroes. 
Period of study.—This study was conducted in Atlanta, Georgia, 
during the school year of I96I4-65. 
Method of research.—The research method used in this study was 
the descriptive survey, utilizing opinionnaires and an interview guide 
sheet. 
Treatment of data.—An interview guide sheet and opinionnaires 
for principals and certified supervising teachers were designed in order 
to obtain data relative to the effectiveness of the student teaching 
program in selected elementary schools. The interview guide sheet con¬ 
sisted of five questions. These questions concerned the administrative 
procedures of the student teaching program, the selection of supervising 
* 
teachers, the program of preparation for supervising student teachers, 
significant facts about the program in Georgia, and requirements before 
student teaching. 
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Both opiniormaires were designed in parts. The principals* 
cpinionnaire consisted of three parts dealing with background informa¬ 
tion? a checklist? and specific strengths, weaknesses, and suggestions 
for the improvement of the program. 
The supervising teachers' opinionnaire was designed in six parts 
dealing with background information? a checklist relative to preparing 
for the student teaching experience? teacher competency? experiences 
offered? supervisory practices? a rating scale employing the categories 
of superior, good, average, and poor applicable to student teachers? and 
the adequacy of supervision. A numerical scale was applied to experi¬ 
ences offered in the selected schools with a high of five and a low of 
zero, indicating the extent to which the experiences were offered. 
These data, after being received, were assembled, tabulated, and 
analyzed. Large tally sheets were used for the purpose of assembling 
and tabulating. After assembling, a tabulation was made and treated 
with the statistical measure of percentage. The data are presented in 
both tabular and textual form. There are forty-three tables appropri¬ 
ately designed. Each table shows the frequency of response and its 
corresponding percentage based principally on eleven and forty-one. 
Subjects and materials.—The subjects and materials of this 
study were forty-one certified supervising teachers and eleven princi¬ 
pals in selected elementary schools of the Atlanta Public School System. 
Concerted efforts were used to include all principals and certified 
supervising teachers. However, the efforts did not realize 100 per cent 
success. Nevertheless, the subjects do include eleven or 73«3 per cent 
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of the fifteen principals and forty-one or 87.2 per cent of the certified 
supervising teachers. The instruments used were opinionnaires and an 
interview guide sheet. The principals’ opinionnaire consisted of three 
parts, which included background information; a checklist; and specific 
strengths, weaknesses, and suggestions for improvement of the program. 
The certified supervising teachers’ opinionnaire consisted of six 
parts, which included background information; a checklist; rating scale; 
and also specific strengths, weaknesses, and suggestions for improvement 
of the program. The rating scale was designed to rate the competencies 
of the student teachers, the supervisory practices, and experiences 
offered. The checklist concerned various preparations made for the 
student teaching experience. 
The interview guide sheet consisted of five pertinent questions 
used during interviews. These instruments were constructed and vali¬ 
dated under the supervision of the Thesis Committee. 
Reliability of the research.—The reliability of the research 
is based upon the validity of the instruments, the representativeness in 
the collection of the data, and the accuracy and objectivity used in 
reporting and interpreting the data. 
Research design.—The procedural steps used to conduct this 
study were as follows» 
1. Permission was secured from the proper authorities. 
2. Literature pertinent to the subject was surveyed and 
presented in summary form. 
. Opinionnaires and an interview guide sheet were con¬ 
structed under the supervision of the Thesis Committee. 
3 
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These instruments were validated by a representative 
sample of like subjects. 
U. Names of certified supervising teachers were obtained from 
the 1963 revised bulletin of supervising teachers from the 
State Department of Education. Principals were determined 
from the schools in which the certified supervising teachers 
were working. 
5. Cooperation was secured from each participant and an 
opinionnaire administered. 
6. Use was made of the interview guide sheet during interviews 
with the administrators of the program. 
7. The data were received, assembled, analyzed, and presented 
in tabular and textual form. 
8. The findings, conclusions, implications, and recommendations 
resulting from the analysis of these data are incorporated 
in this research. 
Summary of related literature.—The abstracted statements follow¬ 
ing are intended to reflect a representative summary of the related and 
pertinent literature reviewed in Chapter I of this research. 
1. Student teaching is the most important single experience 
in any teacher education program. It is the culmination 
of all preparatory experiences, the heartbeat of the 
entire preparation program. 
2. The program of student teaching involves many people 
working together for the total development of those who 
desire to become effective teachers. 
117 
3. Diversity is an outstanding characteristic of the teacher 
education program in the United States. It is viewed as 
wholesome because it provides maximum opportunity for 
institutions and individuals to use their creativity and 
ability in developing programs. 
it. There are common elements found in most teacher education 
programs as well as diversity. The students’ program in 
any institution generally includes three major parts: 
(l) general education, (2) specialization, and (3) pro¬ 
fessional education. 
5. There are nine institutions in the state of Georgia with 
teacher education programs serving largely Negroes. 
6. Student teaching can be a worth-while experience for it 
provides an opportunity whereby students can identify 
themselves in the role of the teacher, or declare their 
intentions to pursue other interests. 
7. An effective program of student teaching awakens deeper 
and keener insights and allows the individual to become 
acquainted with and to appreciate more fully the impor¬ 
tance and necessity of supervisory personnel. 
8. The quality of student teaching depends upon the 
administrative procedures involved in implementing 
the program. 
9. There are some mininum essentials which should be con¬ 
sidered by a student before being assigned to a school 
for laboratory experiences. 
118 
10» There is more to student teaching than teaching methods 
and having pupils to teach. Student teaching is a 
team affair» 
11. Success in student teaching will be proportional to the 
ability to establish and maintain good personal and 
professional relationships with associates. 
12. The principal is a key person in the education of future 
teachers. The example he establishes in guiding his own 
faculty and local school program, and the assistance he 
provides the teacher-to-be, will contribute greatly to 
the development of the high quality of inspired teaching 
for today’s school. 
13. Supervising teachers should be well trained if the pro¬ 
gram of student teaching in the elementary school is to 
develop maximum growth in the student teacher. 
111. Emphasis is now placed on supervision as a cooperative 
process, as an assisting process, and as a guiding 
process. 
15. Supervising teachers, in working successfully with 
student teachers, are making a contribution to the 
teaching profession and to the comnunity. 
Summary of basic findings 
The summary findings are presented below under the heading 
designed to accomplish its purposes. 
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Administrative procedures in implementing the program.--It was 
found that: 
1. Major changes have taken place in the administrative 
procedures of the program since 1963Some of those 
changes are: 
a. Names of students eligible for student teaching are 
sent directly from the registrar's office of the 
college to the Coordinator of Student Teaching for 
the Atlanta Public School System. 
b. The list is compiled, principals contacted, and the 
assignments made on the basis of request. 
c. Supervising teachers are selected through the area 
coordinator and principal. 
d. Supervising teachers are selected on the basis of 
interest and not formal preparation in student 
teaching.^ 
2. It was found that: 
a. Six or 9U«9 per cent of the administrative respondents 
have served the present school for five years and more. 
b. Eleven or 100.0 per cent have attained five years and 
more of academic training. 
■^Interview with Mrs. Maenelle D. Dempsey, State Consultant of 
Student Teaching, March 11, 1969. 
^Interview with Miss Patricia Allday, Atlanta Public School's 
Coordinator of Student Teaching, June 9, 1969. 
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c. Six or 5U»5 per cent have completed the three graduate 
courses required by the Georgia Department of Education 
to become Certified Supervising Teachers. 
d. Five or 1;5.5 per cent have served as administrative 
heads of other schools. 
e. One or 9*1 per cent has attained the Six Years' 
Certificate. 
3. Seven or 63.6 per cent of the selected schools have par¬ 
ticipated in the student teaching program for five years 
or more. 
U. Regarding certified supervising respondents, it was found 
that: 
a. The certification program began in 1953. Eight or 19.5 
per cent was the largest number certified in any one 
year. 
b. Twenty-three or 56.1 per cent have A. B. degrees. 
c. Fifteen or 36.6 per cent have Master's degrees. 
d. Three or 7.3 per cent have the T6 Certificate. 
e. Thirty or 73.2 per cent have served five years or more. 
f. Seven or 17.1 per cent have served one to four years. 
g. Six or 54-5 per cent have retired or roles have 
changed in the last ten years. 
h. Twenty-two or 53«7 participated in the student teaching 
program in 1963-61;. 
i. Twelve or 29.2 per cent indicated they were unassigned 
by supervisor as reason for non-participation. 
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j. Eleven or 26.8 per cent teach grade one. 
k. Twenty or ij.8.7 per cent teach grades two through 
seven. 
l. Twelve or 29.2 per cent of their classes are semi- 
departmentalized. 
m. The ratio of students supervised according to sex 
was fifteen to one. 
Experiences offered.—It was found in preparing for the experi¬ 
ences of the student teacher that: 
1. Ten or 90.9 per cent alert the parents of the student 
teaching experiences through the regular P. T. A. 
meetings. 
2. Four or 36.1; per cent inform parents through executive 
meetings of the P. T. A. 
3. Three or 27.3 per cent alert the faculty by bulletin 
board announcements. 
1;. All respondents responded affirmatively to preparing 
the children for the experience and having guides 
available for the student teacher. 
£. Thirty-nine or 95*1 per cent responded affirmatively 
to the use of the background data sheet. 
6. Nineteen or 1+6.3 per cent responded negatively to the 
student teachers' names being placed on a chart. 
7. Thirty-one or 75*6 per cent responded negatively to a 
term used other than practice or assistant teacher when 
referring to the student teacher. 
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8. Specific ways children are prepared are as follows: 
a. Ten or 2li.l* per cent select hostesses to serve as guides. 
b. Eight or 19.5 per cent discuss the value of helpers and 
how to make student teachers happy. 
c. Fourteen or 3U.1 per cent tell children a student teacher 
will teach and why. 
d. Eight or 19.5 per cent remind the children that a student 
teacher is due the same respect as a regular teacher. 
e. Two or 1^.9 per cent give the children an opportunity to 
meet the student teacher before the experience begins. 
Orientation procedures.—A summary of the orientation procedures 
is presented below. 
1. Ten or 90.9 per cent tour the building with children as 
guides. 
2. Six or î>l|.5 per cent present the school’s philosophy and 
policies through a handbook. 
3. Two or 18.2 per cent have faculty parties or dinner parties 
as orientation procedures. 
k* One or 9»1 per cent presents the school's philosophy with 
a conference involving principal, supervising teacher, and 
librarian. 
5. Eight or 72.7 per cent of the administrative respondents 
responded affirmatively to providing time for students to 
observe administrative duties. 
6. All of the respondents have four-way conferences. 
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7. All of the respondents encourage the supervising 
teachers to attend all professional meetings. 
Incorporation of the student teacher as a faculty member.—Many 
ways were expressed and analyzed. The findings show that: 
1. One or 9.1 per cent incorporates the student teacher 
through parents' conferences. 
2. Two or 18.2 per cent incorporate the student teacher 
through participation in the total school's program. 
3. Four or 36.lt per cent accomplish this goal through 
faculty meetings. 
It. Two or 18.2 per cent enploy duty assignments. 
5. Four or 36.lt per cent use leadership ability and 
knowledge of the program as the criteria for selection 
of student teacher sponsor. 
Teacher coupetency.—The degree of agreement on the acquisition 
of certain competencies may be summarized as follows: 
1. Thirty or 73» 2 per cent agreed with the statement, that 
Atlanta University has a responsibility to the public 
school for providing an adequate program of preparation. 
2. Thirty-eight or 92.7 per cent agreed with the statement 
concerning skill in problem solving as being an important 
competence. 
3. Twenty-two or 53«6 per cent agreed with the statement 
relative to the type of planning one does as an 
indication of becoming an effective teacher. 
U« Nineteen or 1+6.3 per cent agreed with the statement 
concerning the performance of students and a willing¬ 
ness to assume and execute short-term responsibilities. 
Rating competencies as related to the colleges that prepared the 
student teachers .—The data are summarized as follows î 
1. Twenty-six or 63.1+ per cent rated K college good in 
general preparation and 75*6 per cent rated L and M 
colleges good in the same area. 
2. Eleven or 26.8 per cent, thirteen or 31»7 per cent, and 
twelve or 29.2 per cent rated student teachers from K, 
L, and M colleges good in problem solving. 
3. Thirty-seven or 92.2 per cent were of the opinion that 
some difference has been encountered with student 
teachers of K, L, and M colleges. 
i+. Thirty or 73.2 per cent have worked with student teachers 
from K, L, and M colleges. 
Rating of experiences.—4flany agreed with the statement that 
student teachers should have many and varied experiences. In the agree¬ 
ment, the respondents rated the experiences using five as the highest 
rating moving in descending order to zero. It was found that a large 
percentage gave the rating of five to the followings 
1. Conferring with pupils, thirty-one or 75.6 per cent. 
2. Planning and developing effective learning experiences 
for children, thirty-one or 75.6 per cent. 
. Participating in all aspects of teaching with supervising 
teacher, thirty or 73.2 per cent. 
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il. Selecting and using appropriate instructional materials, 
thirty-two or 78.0 per cent. 
5. Extending knowledge through the utilization of pro¬ 
fessional books and materials, twenty-five or 60.9 
per cent. 
6. Participating in faculty meetings, twenty-eight or 68.3 
per cent. 
7. Participating in P. T. A. meetings, P. T. A. projects, 
and assembly programs, twenty-six or 63.U per cent. 
8. Participating in field trips and festivals, twenty-eight 
or 68.3 per cent. 
Experiences rated zero, the lowest rating, weres 
1. Visiting homes with visiting teacher or nurse, twenty- 
four or 58.5 per cent. 
2. Observing in various schools -with supervisor, twenty- 
nine or 70.7 per cent. 
3. Observing speech correctionist, twenty-three or 56.0 
per cent. 
U« Participating in canping activities, twenty-two or 
53*6 per cent. 
Adequate supervision.—The findings relative to supervision are 
summarized thusly: 
1. All of the respondents answered affirmatively regarding 
the need for informing the student teacher at the 
beginning of his responsibilities. 
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2. Thirty-three or 80.5 per cent responded affirmatively in 
regard to the type of environment that should be developed 
to maintain good relations in the community. 
3. The respondents rated college supervisors five (the 
highest rating) in the following practices: 
a. Examining together the principles of effective 
teaching - R, twenty-fair or 58.5 per cent; 
W, twenty-one or 5l»2 per cent. 
b. Number of visits adequate for the student teaching 
period - R, twenty-one or 51.2 per centj W, nine 
or 21.9 per cent. 
c. Individual conferences after each visit - R, twenty- 
six or 63.ii per centj W, twenty-four or 58.5 per cent. 
d. Constructive criticism - R, twenty-four or 58.5 per 
centj W, twenty or I18.7 per cent. 
e. A supportive, assisting, and sharing role exhibited - 
R, twenty-seven or 65.8 per centj W, eighteen or 
1+3.9 per cent. 
Strengths of the program.—From the administrative and certified 
supervising respondents came similar responses relative to the strengths, 
weaknesses, and suggestions for improvement of the program. The re¬ 
sponses are presented as summary statements without the percentages. 
From the administrators (principals), the strengths found are: 
1. Participation in all activities of the school. 
2. Dedicated supervising teachers. 
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3. Good relationships existing between supervising teachers, 
college supervisors, and state personnel. 
I*. Cooperation of other staff members. 
î>. Careful and exacting supervision and variety of 
experiences to which student teachers are exposed. 
Summarized strengths from the certified supervising respondents 
are: 
1. Cooperativeness of teachers, principal, college super¬ 
visors, and student teachers. 
2. Positive attitude of entire school toward the student 
teaching program. 
3. Genuine opportunity offered student teachers for 
professional growth. 
U. Feeling of security given student teachers by 
supervising teachers. 
5>. An adequate program of orientation geared toward 
the elimination of fear. 
Weaknesses of the program.—Responses summarized from the ad¬ 
ministrative respondents relative to weaknesses of the program are: 
1. Limited subject area preparation. 
2. Reluctance on the part of non-certified teachers to 
become certified supervising teachers. 
3. Double sessions in primary grades. 
U. Lack of adequate supervision of the constructive, 
helping type by college supervisors. 
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Summary responses of certified supervising respondents relative 
to the weaknesses of the program ares 
1. Lack of competency in manuscript writing. 
2. Assignment of student teachers to non-certified teachers. 
3. Failure of supervising teacher to give constructive 
criticism of students for fear of their college failure. 
]*. Assignment of student teachers to departmentalized 
classes. 
Suggestions for improvement of the program.-—The summary of the 
responses from the administrative respondents is the followings 
1. An increase in the time for involvement with the 
children. 
2. An orientation program at the beginning of the 
school year. 
3. Great care be given to the selection of supervising 
teachers, using only the capable and conscientious. 
U> Close supervision and follow-up by college supervisors. 
Suggestions found from certified supervising respondents are 
summarized and presented below. 
1. An evaluation of the teacher education programs now- 
being pursued by the student teachers in the Atlanta 
University Center. 
2. More thorough screening of student teachers. 
3. Tenure as a basis for selecting supervising teachers. 
li. Discontinuance of student teaching during the last 
quarter of the school year. 
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f>. Exposure of students to guides and textbooks in 
arithmetic and reading courses. 
Conclusions .—The findings in this study seem to justify the 
conclusions which are being made. 
1. The opinions and/or responses to questions from 
certified supervising teachers in selected elemen¬ 
tary schools have indicated varied degrees of 
effectiveness of the student teaching program in 
all participating elementary schools. 
2. The administrative procedures in implementing the 
student teaching program are many and varied. Each 
person involved has a particular job to do which 
is vitally necessary to the whole. 
3. The administrative procedures, though changed within 
the last two years, are aimed toward implementing a 
more effective program of student teaching. 
U. Supervising teachers in the selected schools are well 
trained academically; so are the administrators of 
the schools in which the respondents supervise. 
5. Mich preparation is made for the student teaching 
experience. 
6. The experiences offered are intended to be varied, 
challenging, and enriching for the fullest possible 
development of the student teacher. 
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7. An effective teacher must acquire competency in many 
areas—an effective student teaching program supplies the 
necessary tools which help the student teacher grow and 
become competent. 
8. Though few ratings of poor were given by the respondents, 
it is reasonable to conclude that continued growth 
toward improvements in all areas is desirable. 
9. There are a number of certified supervising teachers who 
are non-participants in the program. The non-participation 
is not by choice or intentional but stems from the adminis¬ 
trative procedures involved. 
10. Respondents of this study are cognizant of the fact that 
an effective program of student teaching mist have 
adequate supervision. The respondents are also of the 
opinion that an effective teacher does not exist without 
careful supervision. 
11. Females have out-numbered males in student teaching for 
years. Presently, there is a trend of more males being 
attracted to elementary education. With the increased 
participation of males in elementary education, there is 
certain to be a change in the ratio. 
Implications .—An analysis and interpretation of the data suggest 
the following implicationsJ 
1. Changes are constantly being made. Some are adequate 
while others may seem inadequate. The changes are yet 
to be accepted by all concerned. 
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2. Certified supervising teachers are of the opinion 
that first choice to supervise student teachers 
should be given to those formally trained for the 
job. 
3. If the assignments were made to those trained to 
supervise student teachers, there would be more 
participation in the overall student teaching 
program. 
1;. There is a definite need for student teachers from 
each participating college to become competent in the 
skills of manuscript writing, science, and reading. 
5. The difference in performance of student teachers 
is due perhaps mainly to individual differences and 
the teacher education program to which the student 
teacher has been exposed. 
6. The experiences offered and those in which the student 
teacher engages tend to develop the individual into 
an effective teacher. 
7. Respondents are of the opinion that there is a need 
for closer supervision on the part of the supervising 
teacher and the college supervisor. 
8. The most outstanding strength of the program is the 
opportunity it affords for participation in the total 
program of the school. 
9. The most outstanding weakness of the program centers 
around inadequate supervision on the part of both 
supervising teachers and college supervisors. 
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10. From the responses, it is implied that a more effective 
program could be experienced if the student teaching 
period were extended. 
Recommendations.—As a result of the findings in this study, it 
is felt that the following recommendations are warranted and applicable 
to the college supervisors of student teachers, supervising teachers, 
and all other persons interested in the program. Accordingly, it is 
recommended! 
1. That an evaluation of the present administrative pro¬ 
cedures be made to determine whether or not the program 
is receiving warranted attention toward being improved. 
2. That the teacher education programs offered in the 
Atlanta University Center be thoroughly evaluated to 
determine whether or not the variance in performance 
as experienced by supervising teachers of student 
teachers is the result of the teacher education 
programs pursued by the student. 
3. That a required course in manuscript writing, science, 
reading, and arithmetic be offered in each teacher 
education program in the Atlanta University Center. 
k. That observation in more than one grade be permitted 
before the teaching experience begins. 
!?. That more information be given directly to the super¬ 
vising teachers relative to the new administrative 
procedures. 
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6. That a handbook be compiled, outlining the expectations 
of the program. 
7. That the internship period be increased to at least 
eighteen weeks. 
8. That, since supervision is such a vital part of the 
program, whatever is needed on the part of the super¬ 
vising teachers and college supervisors for it to be 
adequate, that the adjustment be made. 
9. That all persons concerned with the "Student Teaching 
Program in the Selected Atlanta Elementary Schools" 
will effectively evaluate and make use of this 
research for the improvement of the program. 
10. That a similar research study be made including all 
elementary schools in the Atlanta Public School 
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Wendell Johnson. Member of Warren 
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Kappa Alpha Sorority, and other civic 
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AN ANALYSIS OF THE OPINIONS OF CERTIFIED SUPERVISING TEACHERS OF THE 
STUDENT TEACHING PROGRAM IN SELECTED ATLANTA ELEMENTARY SCHOOLS 
CERTIFIED SUPERVISING TEACHER OPINIONNAIRE 
PART I 
Background Information 
Directions! Please answer each item as it applies to you as a 
certified supervising teacher of student teachers 
by placing an x in the proper space except when 
otherwise directed. 
1. Years of training: (Check the highest level) 
k years or A. B. degree   
years or Master's degree  
6 years Certificate   
Over 6 years but less than the Doctorate degree  
Doctorate d gre   





U. Number of years as a Certified Supervising 
Teacher: (Supply answer) 
5. Year of certification: (Supply answer) 
6. Number of student teachers supervised in 
ten years: (Supply answer) 
7. umber of male student teachers super¬ 
vised in ten years: (Supply number) 
8. Did you participate in the student teaching 
program the school year 1963-61*? (Check)  
Yes No 
9. If the answer to 8 is "no," give year you 
last participated in the student teaching 
program. 
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10. Reason (s) for non-participation in 
the student teaching program: (Please 
check all that apply) 
A. Supervisor failed to assign a student teacher 
B. Dislike working with students 
C. Dislike visits from college supervisors 
D. Program too strenuous on individual 
E. Overloaded with other responsibilities 
F. Indifference to program 
G. Honorarium inadequate 
H. Others: (Please specify) 
11. School: 
Supply name (optional) 
PART II 
PREPARING FOR STUDENT TEACHER 
Directionsî Please indicate your answer 
with an X in the "Yes," 
"No," or "U" column. 
("U" - Undecided) 
YES NO U If you wish to supply more information 
about any of the questions, write it in 
this section opposite the appropriate 
question. If necessary, use the reverse 
side of the sheet but be certain to speci¬ 
fy the number to which you are responding. 
1. Do you attend the initial Atlanta 
University Center orientation 
program for student teachers? 
2. Do you use the background data sheet 
as a basis for the initial con¬ 
ference? 
3. Do you prepare the children for the 
student teaching experience? 
u. Do you prepare name cards for the 
children? 
Do the children have name cards 
pinned on them the first day of 
the student teaching experience? 
6. Do you place the student teacher's 
name on the chalkboard? 
7. Do you place the student teacher's 
name on a chart? 
PART II—Continued 
Directionss Please indicate your answer 
with an X in the "Yes," 
"No," or "U" column. 
("U" - Undecided) 
YES NO U If you wish to supply more information 
about any of the questions, write it in 
this section opposite the appropriate 
question. If necessary, use the reverse 
side of the sheet but be certain to speci¬ 
fy the number to which you are responding. 
8. Do you have your curriculum guides 
available for the student teacher? 
9. Do you refer to the student teacher 
as the assistant teacher? 
10. Do you refer to the student teacher 
as the practice teacher? 
11. Do you use a term other than assist¬ 
ant or practice teacher when refer¬ 
ring to the student teacher? 
12. If answer to 11 is yes, please spec¬ 
ify the term here: 
13. List ways children are prepared for 
the student teaching experience. 




For development into an effective teacher, there are certain 
competencies which student teachers must acquire. 
Directions : Please check the statements which best explain your posi¬ 
tion. Use the following for placing check marks: 
A - I agree with the statement. 
B - I am inclined to agree (with reservations). 
C - I cannot say (have no feelings one way or the other). 
D - I am inclined to disagree. 
E - I disagree. 
1. The Atlanta University Center has a 
responsibility to the public schools for 
providing an adequate program of prepa¬ 
ration, so that only qualified students 
will enter student teaching. 
2. Performance of students in the University 
Center varies, in that students from some 
of the colleges do a more outstanding job 
in student teaching than from others. 
3. Skill in problem solving and ability to 
help others are important competencies. 
I4.. Skill in working with parents is a 
competency that students need to possess 
to become an effective teacher. 
3. A willingness to assume and execute 
short term responsibilities is an indi¬ 
cation of competency. 
6. Student teachers who are highly compe¬ 
tent are exploited for their services. 
7. The type of planning a student teacher 
does and the proficiency with which 
those plans are executed while in the 
assisting stage is an indication of 




Directions: Please rate the competency of student teachers with whom 
you have worked with an X in the appropriate space. Code: 
C - Clarkj MB - Morris Brcmnj S - Spelman. 
1. General preparation of 
student teachers 
2. Skill in problem solving 
and decision making 
3. Skill in working with 
parents 
U. Skill in planning: 
a. Daily teaching plans 
b. Unit plans 
5>. Assuming of responsi¬ 
bilities 
6. Subject matter areas: 
a. Music 
b. Manuscript writing 
c. Art 
d. Language Arts 
e. Arithmetic 
f. Social Studies 
g. Science 
SUPERIOR GOOD AVERAGE POOR, 
c MB S C MB S C ME S C ME £ 
m 
PART IH-B 
Directions: Please choose one answer for each of the following and 
place a check mark in the space provided except when 
otherwise directed. 
1. To what do you attribute the variance of performance of student 
teachers in the Atlanta University Center? 
Supervision  
Teacher Education Program  
Student1s Interest  
Others: (Please specify) 
2. As a certified supervising teacher you have worked with student 
teachers from: 
All of the four colleges in 
the University Center  
Three of the colleges in the 
Atlanta University Center    Namely: 
Two of the colleges in the 
Atlanta University Center  Namely: 
One of the colleges in the 
Atlanta University Center  Namely: 
. What degree of difference have you encountered in the performance of 
students of the Atlanta University Center? Please answer with an X 
in the appropriate space. Code: C - Clark; MB - Morris Brown; 
S - Spelman. 
Much dif; Ference Some difference No difference No comment 




The value to student teachers of practical experience with children 
and youth as a necessary concomitant to developing understanding, atti¬ 
tudes, and skills of teaching has long been recognized by forward looking 
educators. It has been found that "all theory and no practice" fails to 
develop the understanding of ways of working effectively with children. 
It is believed that an effective program of student teaching should afford 
many experiences. 
Directions: Please check the statements which best explain your position. 
Use the following for placing check marks: 
A - I agree with the statement. 
B - I am inclined to agree (with reservations) 
C - I cannot say (have no feelings one way or the other). 
D - I am inclined to disagree. 
E - I disagree. 
If there are additional comments make them in the space 
provided. If more space is needed, use the reverse side 
of the paper. 
1. 
2. 
For an effective program 
of student teaching 
opportunities offered for 
experience during student 
teaching must be examined 
in light of the contribu¬ 
tions they make in help¬ 
ing students achieve 
broad purposes. 
Student teachers should 
have many and varied ex¬ 
periences in assuming 








Student teachers should 
have experiences in using 
personal and professional 
resources in the solution 
of educational problems. 
Student Teachers should 
have experiences -with pro¬ 
fessional staff and parents 
in curriculum development. 
Experiences in the public 
elementary schools of 
Atlanta, Georgia, should 
foster understandings of 
the contributions of per¬ 
sonnel who work coopera¬ 
tively in various ways for 
the improvement of the 
total school program. 
Student teachers should 
have experiences in par¬ 
ticipating with admin¬ 
istrative and resource 
personnel for the improve¬ 
ment of the school program. 
Directions: Rate the extent each experience is offered in your 
school to student teachers, £ being the highest 
and continue in descending order. Use 0 if the 
experience is not available. 
1. Conferring with teachers and 
pupils. 
2. Observing parent-teacher 
conferences. 
3. Planning and developing ef¬ 




h• Participating in all aspects 
of teaching with supervising 
teacher. 
5. Collecting and recording data 
about children. 
6. Selecting and using appropriate 
instructional materials with 
pupils. 
7. Consulting appropriate per¬ 
sonnel for help with profes¬ 
sional problems. 
8. Extending knowledge through 
the utilization of profes¬ 
sional books and materials. 
9. Exploring local resources for 
personal and professional 
benefits. 
10. Utilizing personal hobbies 
and skills appropriately. 
11. Studying and exploring the 
community. 
12. Participating in faculty 
meetings• 
13. Arranging for resource 
people to visit classroom. 
lU. Observing in different 
classrooms. 
15. Attending meetings of local, 
state, and regional 0. E. E. A. 
16. Visiting homes with visit¬ 
ing teacher or nurse. 
. Visiting homes with super¬ 
vising teacher. 
5 h 3 2 1 0 
17 
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18. Observing in various schools 
with supervisor. 
19. Observing the speech cor- 
rectianist or other special 
consultant. 
20. Working with secretary, 
cafeteria staff. 
21. Working with other classroom 
teachers on school problems. 
22. Participating in P. T. A. 
meetings, P. T. A. projects, 
and assembly programs. 
23» Participating in field 
trips and festivals. 
21*. Participating in canping 
activities. 




The primary focus of supervision during student teaching is upon 
continued assistance offered to the student in his development of basic 
understandings and skills necessary in teaching. An adequate program 
of supervision necessitates provision for time for professional contacts, 
for observation of students* teaching, for conferences, and for plan¬ 
ning* 
PART V—Continued 
Directions: Opposite each question please place 
an X under "Yes," an X under "No," 
or an X under "U" if undecided. 
YES NO 
Do you feel that: 
1. The student teacher should be informed 
at the beginning of the student teaching 
experience about his responsibilities 
and opportunities as a teacher? 
2. The student teacher should be helped to 
recognize the importance of under¬ 
standing each pupil in relation to all 
of his activities and not just as a 
pupil in the classroom? 
3. The feeling should be exhibited that 
the student teacher is working with 
you and not for you? 
U. An environment should be created which 
enables the student teacher to develop 
and maintain good relations with the 
community? 
If you wish to supply additional 
information about any of the ques¬ 
tions, write it in this section 
opposite the appropriate question. 
If more space is needed, use the re¬ 
verse side of the sheet but be cer¬ 
tain to specify the number to which 





Trends in supervision have moved 
along with changes in education? 
6 Supervision is a cooperative, 




Directionss Please rate these series of supervisory practices of 
college supervisors with whom you have worked as a super¬ 
vising teacher* Place an X in the appropriate space. 
Five is the highest rating7 1 the lowest. Codes A - 
Supervisor of Spelmanj B - Supervisor of Clark and Morris 
Brown. 
  li 3. 2 
" 
A B A B A B A B A B 
1. College supervisors and student 
teachers examine together the 
principles of effective teaching. 
2. Number of visits adequate for 
student teaching period. 
3. Individual conferences held after 
each visit with student teacher. 
U. Three-way conferences held after 
each visit. (Supervising 
teacher, student teacher, and 
college supervisor.) 
5. Four-way conferences held more 
than once during student teach¬ 
ing experience. (Principal 
with those mentioned in No. It.) 
6. Constructive criticisms offered. 
7. A supportive, assisting, and 




STRENGTHS AND WEAKNESSES 
Directions: Please be specific in supplying answers to the following 
questions: 
1. What are the strengths of the student teaching program in your 
school? 
2. What are the weaknesses of the student teaching program in your 
school? 
3. What suggestions do you have for the improvement of the program 





AN ANALYSIS OF THE OPINIONS OF CERTIFIED SUPERVISING TEACHERS OF THE 
STUDENT TEACHING PROGRAM IN SELECTED ATLANTA ELEMENTARY SCHOOLS 
(The Principal as an Administrator of the Student Teaching Program) 
PRINCIPAL OPINIONNAIRE 
PART I 
Directions : Please supply name of school and answer every item in the 
space provided with an X except when otherwise directed. 
1. Name of Schools  
2. Years as principal of above named schools  
Please supply the answer 
3. Years principal of schools other than one named: 
(Supply answer) 
U* Name and location of other school (s):  
!?. Years of trainings (check highest level) 
U years or A. B. Degree  
5 years or M. A. Degree  
More than 5> years  
6. Number of graduate courses completed in student teachings 
1 course   
2 courses  
3 courses   
7. Number of years your school has participated in the Student Teaching 
Programs 
(Supply answer) 
8. Number of certified supervising teachers in your school*  
Supply answer 
9. Number of certified supervising teachers of your school whose role 
has changed from classroom teacher in the last ten years  
Supply answer 
10. Number of certified supervising teachers retired from your school* 
(Supply answer) 




12. Reasons for non-participation: (Please check all that apply) 
Indifference to program  
Limited assignment of student 
teachers  
Overload in other responsibilities  
Honorarium inadequate _________ 
Others: (Please specify) 
13. Means by which parents are alerted of the Student Teaching Program: 
Letters carried by children  
P. T. Â. regular monthly meetings  
Executive meetings of P. T. A. _________ 
Others: (Please specify) 
111. How faculty is alerted of Student Teaching Program: 
Faculty meetings  
Individual bulletins  
Bulletin Board announcement _________ 
Others: (Please specify) 
l5« Procedures followed in orientating the student teacher: 
Tour of building with guide on 
first visit  
Get acquainted conference with 
cooperating teachers and 
student teachers  
Facility party  
Dinner party involving coopera¬ 
ting teacher and student 
teachers  
Others: (Please specify) 
l6. School’s philosophy and policies presented student teacher through: 
Handbook  
Mimeographed sheet  
Others: (Please specify) 
lï>6 
PART II 
Directions: Please indicate by an X in the space provided after each 
question whether your answer is "Yes” or "No" to the 
particular question. 
YES NO 
1. Do you have an appointed sponsor of 
student teaching in your school? t  
2. Do you provide time for the student 
teacher (s) to observe you in y cur 
administrative duties?     
3. Do you have four-way conferences with 
the college supervisor, supervising 
teacher, and student teacher? 
i;. Do you have weekly conferences with 
supervising teachers during the intern 
period of the student teacher to check 
progress and problems? 
5>. Do you attend the Atlanta University 
Center seminars for the student teach¬ 
ers? 
6. Do you attend professional meetings 
relative to student teaching? 
7. Do you encourage your supervising 
teachers to attend professional meet¬ 
ings relative to student teaching? 
8. Do you accept the student teacher as a 
participating faculty member? 
PART III 
Directions: Please answer the following questions. If more space is 
needed, you may use the reverse side of the paper. 
1. In what specific ways is the student teacher incorporated as a 
participating faculty member? 
2. What are the criteria for selecting the sponsor of student teaching 
in your school? 
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3. Please be specific and rank in order* 
The greatest strengths of the program in your school. 
U. Please be specific and rank in orders 
The greatest weaknesses of the program in your school. 
5. Please be specific: 
What suggestions do you have for the improvement of the program? 
APPENDIX C 
INTERVIEW GUIDE SHEET 
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INTERVIEW GUIDE SHEET 
1. What are the administrative procedures of the Student Teaching Pro¬ 
gram in the Atlanta University Center? 
2. How are supervising teachers of student teachers chosen? 
3. What is the program for the preparation of supervising teachers of 
student teachers? 
U. What are the significant facts about the Student Teaching Program? 
5. What basic requirements should the students complete before student 
teaching? 
